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Abstract: Interculturality, inclusion, and diversity are generally associated with bilingualism in countries with different socio-
cultural identities, but rarely with school coexistence among students hailing from different backgrounds. The present systematic 
review is framed in a descriptive-qualitative approach since its main objective is to provide an account of the relationship between 
welcoming, school coexistence, and the integration and inclusion processes in schools in countries receiving foreign migrant families. 
For this purpose, Web of Science, SCOPUS, EBSCO, and SCiELO databases were searched using a reference chain, and according to 
search results, 26 empirical studies retrieved from those databases published between 2010 and 2020 were analyzed. The main 
findings indicate that the inclusion process is developed through the acculturation and disciplining devices of foreign children to the 
dominant national logic, which marks a hierarchical difference between nationalities. They also highlight the recognition of cultural 
diversity under the logic of folklorization and a vision that focuses on academic achievement rather than on the particularities that 
cultural diversity can contribute to social relations and learning within the school. 
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Introduction 

Intercultural diversity in the framework of educational systems constitutes both a pedagogical approach and an end in 
itself, i.e., it is both a means and an objective in the construction of communities of social coexistence in schools (Ibáñez-
Salgado et al., 2012). Thus, diversity is defined as the right to have one's own identity built from the bio-social, cultural, 
and psychological particularities of a subject that constantly interacts with its environment and with others (Toledo 
Jofré, 2012; United Nations Educational, Scientific and Cultural Organization [UNESCO], 2008). These dynamics are 
associated with ethics and pedagogy articulated in the Rights Approach (United Nations International Children's 
Emergency Fund [UNICEF],  2008) in which the States recognize the right to education for full physical and intellectual 
development, personality, sense of dignity, as well as the right to social identity and culture. This last right alludes to the 
recognition of multiple ways of seeing the world and would be explained from a relational perspective of cultural 
exchange accompanied by different policies of social, economic, and political equality (Rodríguez Cruz, 2018). 

This double role of protection and guarantee links cultural identity construction as a key to the success of globalization 
that considers the principles of cultural diversity (Champeil-Desplats, 2010; UNICEF, 2008), with the universal right to 
education. Also, identity construction is understood as belonging to a social group that shares cultural traits, customs, 
values, or beliefs (Molano, 2007) built through self-perception while being recognized by his or her community 
(Martínez, 2015). Culture, made up of practices, symbolic-meaningful elements, and structures (Ortega Senet, 2013) is 
dynamic and changing, and although it has certain stabilities, they are always unfinished (Bauman, 1999). In this text, 
assuming this versatility, culture is understood as the values, traditions, symbols, beliefs, and ways of being and doing 
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of students (Garza Leal & Llanes Alberdi, 2015), which are linked to a given family and socio-community context of origin 
and belonging. 

Thus, diversity and inclusion in the above terms are presented as a challenge for States and their educational policies. In 
this challenge, educational communities show difficulties in the development of effective intercultural inclusion in the 
classroom (Ministry of Education, 2018; Modood, 2007). This tension occurs concerning relevance, understood as how 
diversity is treated in the classroom: that is, there is an insufficient articulation between the student's prior knowledge, 
their knowledge, experiences, and worldviews about the learning contents present in the school curriculum and other 
relational aspects in the classroom (Morales Urbina, 2009; UNESCO, 2008). Understanding this tension is important to 
visualize how the welcoming of children of foreign origin, and school coexistence will be constituted and projected 
(Bernabé Villodre, 2012; Bernal, 2018). 

In this scenario, there seems to be an evident difficulty, on the part of the educational communities, to achieve progress 
toward the implementation of an intercultural commitment and reflection (Carrasco Macías & Coronel Llamas, 2017), 
locating their perspective from critical and ethical positions based on technical approaches on the subject (Mora Olate, 
2019; Telleschi, 2017). 

Intercultural school coexistence is an opportunity to strengthen ties within a group (Martínez-Otero Pérez, 2001). The 
development of school coexistence in the process of welcoming and including foreign students impacts not only the 
behavior of the welcoming group but also social relations, on the recognition and understanding of differences (Berry, 
2003; Jordán et al., 2002). However, concrete difficulties emerge for the effective possibilities of generating inclusion, as 
evidenced through various studies (Carrasco Macías & Coronel Llamas, 2017; García-Yepes, 2017;  Medina Rivilla et al., 
2005; Tijoux & Zapata-Sepúlveda, 2019). This is because some teachers consider diversity as a prelude to social conflicts; 
as a "preamble to the self-consciousness of intercultural conflict" (Campdesuñer Sarquiz & Murillo Estapa, 2020) 
reflecting a negative view of the intercultural opportunity in the classroom. 

Previous systematic reviews in the field point out that related research indicates that racism and discrimination 
significantly affect immigrant students in school systems in countries such as Argentina and Chile, despite the existence 
of normative frameworks for inclusion. In addition, studies show differences in mental health and behavior between 
European and non-European native and migrant children, highlighting the importance of cultural identity and 
acceptance in the host country (Belhadj Kouider et al., 2014; Martinez Rojas et al., 2021).  

Considering the valuable experience on the topic based on the educational context, and to obtain new insights on the 
topic of research, the following systematic review between 2010-2020 aims to (a) characterize the process of welcoming, 
coexistence, and inclusion in the school context with migrant children and (b) analyze interculturality in the school 
context about welcoming and inclusion of migrant children. This review also allowed us to identity the issues of 
particular interest of how the notions of inclusion, coexistence, integration, and school inclusion can enable positive 
intercultural experiences or how they can be approached from an assimilationist point of view.  

Methodology 

This systematic review has allowed for a rational synthesis of relevant research in the area (Beltrán & Óscar, 2005; Meca, 
2010). The search was carried out in research articles published between the years 2010 and 2020 in the Web of Science 
(WOS), Scopus, SCiELO, and EBSCO databases. Additionally, a search by reference chain was performed, which allowed 
the incorporation of research considered relevant to the subject matter (Mendieta Izquierdo, 2015), which did not 
appear in the literature review. The systematic review inspired by the Prisma Method (Urrútia & Bonfill, 2010) was used 
in the search and organization of the information. 

The key themes of the search were: interculturality, inclusion, welcoming, and school coexistence in educational contexts 
with the presence of foreign children or children belonging to migrant families. The search was composed using the 
following keywords: "school life", "education", "school", "cultural diversity", "ethnic relationship", "newcomers", 
"hosting inclusive", "family" and "migrant children". These were collated in the title, subtitles, keywords, and abstract of 
each article. In the search for the keywords "school life" and "migrant children", variations of "school-life", "life-school", 
"immigrant children" and "foreign children" were incorporated.  
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Figure 1. Prisma Flowchart 

Seventy- one articles were identified from the databases Web of Science (WOS), SCOPUS, SCiELO, EBSCO, and 33 through 
reference strings. Of a total of 104 articles, 20 were duplicated, which were removed, and finally, a total of 84 articles 
were selected. The articles were transported to a second Excel matrix whose columns contained: (a) author-es, (b) year, 
(c) title, (d) abstract, (e) reviewer 1 judgment, (f) reviewer 2 judgment; and (g) final agreement. All the selected articles 
were read by two authors, applying inclusion and exclusion criteria. 

Table 1. Inclusion and Exclusion Criteria 

Criteria Inclusion Exclusion 
Quality Peer-reviewed and indexed 

journals. 
Reports, books, and chapters of books 

Type of Research Empirical and primary data Theoretical, documentary 
analysis, secondary sources 

Methodology Traditional research or 
Participatory Action Research, 
be it quantitative, qualitative, 
or mixed 

None  

Sample or participants School institutions, teachers, 
and students of ordinary 
primary education or 
equivalent, between 6 and 14 
years of age. 

Kindergarten < 6 years old Secondary >14 
years old non-ordinary school institutions, 
exclusive Special Education or equivalent. 
Adult education. 
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 Table 1. Continued 

Criteria Inclusion Exclusion 
Theme Welcoming migrant children in 

the country where they attend 
school or migrant families on 
issues of inclusion, 
interculturality, and school 
coexistence. 

Research related to rural-urban migration. 
Interculturality related to national ethno- 
cultural diversity. 
Focusing on family dynamics (not educational 
contexts) 
Migrant teachers 
Children of foreign nationals not born abroad  
Education in the settlement of children 
refugees 

Based on these inclusion/exclusion criteria, 26 articles were selected that were ad hoc to the objective of the current 
study. The selection of articles was made by the first two authors, requesting the support of a third judge in case of doubt. 
Once a consensus was reached, a matrix for the extraction and analysis of the information was carried out, which made 
it possible to investigate relevant information in each of the manuscripts to understand and deepen the selected research. 
A content analysis of the articles (Cáceres, 2003) was carried out with the support of Atlas ti 9, which allowed an open 
coding that was constituted as categories that responded to the objective of the review based on three fundamental axes 
or themes: (a) the welcoming of foreign students; (b) school coexistence in contexts with the presence of foreign students; 
(c) the integration of students of foreign origin; and (d) inclusion of foreign students. Subsequently, axes c and d were 
agglutinated on the same topic for discussion. For the review of the results and discussion, the other two authors, 
specialists in the areas of interculturality, migration, and education, were added.
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Table 2. Characterization of Research 

ID Author Keywords Database Language Country Type of Study Participants (n) Data collection instrument 
1 (Amjad, 2018) 

  
  

Multiculturalism; 
Muslims; acculturation; 
education; a sense of 
belonging; Islamophobia. 

Scopus English Canada Qualitative 7 Muslim students 
from Pakistan, 
India, Bangladesh 

Interviews 

2 (Gil del Pino et 
al., 2017) 

Expectations; 
interculturality; inclusive 
education: immigrant 
students. 

Scopus Spanish Argentina Qualitative 10 teachers 
belonging to a 
pluralistic pre-
school and 
primary school. 
  

Interview 

3 (García-Yepes, 
2017) 

Cultural relations; 
intercultural education; 
social 
integration; immigrants; 
cultural diversity; school. 

SCiELO Spanish Argentina Qualitative 53 children of the 
"Promotional 
Classroom". 
  

In-depth interviews. 
Intercultural workshops 
  
  
  

4 (Nikolaou & 
Samsari, 
2016) 

Bullying in schools; 
victimization; 
ethnocultural diversity; 
Greek and non-Greek 
students. 
  
  

Scopus English  Greece Quantitative 719 native and 
120 non-native 
students from 
primary and 
secondary schools 
in Greece. 
 

Self-report questionnaire. 

5 (Pirchio et al., 
2017) 

Acculturation 
strategies; children's 
adaptation; ethnic 
prejudice; parenting 
styles; 
personality traits. 

Scopus English Italy Quantitative Parents of 366 
students 
-260 Italian 
natives 
-79 immigrant 
parents 
-25 mixed families 
(Italian father -
immigrant father) 

Questionnaire 

6 (Tijoux & 
Zapata-
Sepúlveda, 
2019) 

Children of Immigrants; 
Migrations; Daily School 
Life. 
 

Dialnet Spanish Chile Qualitative Children per work 
group (Immigrants 
and natives) 
teachers 

Participant observations, 
group interviews, personal 
interviews 
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Table 2. Continued 

ID Author Keywords Database Language Country Type of Study Participants (n) Data collection instrument 
7 (Vezzali et al., 

2016) 
Flexible thinking; 
Creativity; Cultural 
diversity; Intergroup 
contact; Intergroup 
processes; Diversity in 
education; Diversity in 
education; Climate of 
diversity; Diversity in 
education 

Scopus English Italy Mixed 149 Italian 
children in an 
elementary school 

Activities evaluated 

8 (Yemini, 
2018) 

Global citizenship; super 
diverse schools; 
diversity; migration. 

Scopus English Great 
Britain 

Qualitative An elementary 
school in central 
London. 
  
8 adults from the 
educational 
community 
(managers and 
teachers). 
  

Ethnographic fieldwork 
Interviews 

9 (Hernández 
Yulcerán, 
2016) 

Migration; cultural 
diversity; intercultural 
education; curriculum; 
curriculum development. 

Scopus Spanish Chile Qualitative 12 Teachers from 
1st to 4th grade 
who are in charge 
of the schools 
Escuela República 
de Colombia and 
Escuela Fernando 
Alessandri 
Rodríguez. 

Multiple case studies 
In-depth interviews, and non-
participant observations. 

10 (Darmody, 
2011) 

Power; education and 
migration to Ireland. 

Scopus English Ireland Mixed Original study: 
733 second-grade 
directors 
1200 elementary 
school principals 

National survey Case 
studies in primary and 
secondary 
Sectors Survey of directors 
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Table 2. Continued 

ID Author Keywords Database Language Country Type of Study Participants (n) Data collection instrument 
11 (Poblete Melis 

& Galaz 
Valderrama, 
2017) 

Migration; right to 
education; schooling; 
access; discrimination. 

Scopus Spanish  Chile Qualitative 10 focus groups 
composed of 
native and 
immigrant 
students 
20 managers and 
teachers 
  

In-depth interviews and focus 
groups. 

12 (Tijoux-
Merino, 2013) 

Peruvian immigration, 
discrimination, stigma, 
suffering, daily life, 
resistance. 

SCiELO Spanish Chile Qualitative 20 children (7 to 
12 years old) 
10 adults (5 
parents and 5 
members of the 
educational 
community) 

Adults: the in-depth 
interview and the Walk 
through technique. 
Children: talking map 
  

13 (Tijoux, 2013) Peruvian immigration; 
discrimination; stigma; 
suffering; daily life; 
resistance. 

Scopus Spanish Chile Qualitative 20 children (7 to 
12 years old) and 
10 adults (5 
parents and 5 
members of the 
school 
community) 

Observations to children. 
In-depth interviews with 
adults. 
Interviews in the form of brief 
conversations with children. 

14 (Sinkkonen 
& Kyttälä, 
2014) 
  

Immigrant; multicultural 
education 

Eric English Finland Qualitative 9 teachers working 
with immigrant 
students (teaching 
the Finnish 
language) 
  

Individual interviews 

15 (Szelei et al., 
2020) 

Cultural and linguistic 
diversity; professional 
development 
professional 
development; critical 
multiculturalism; teacher 
learning 

Scopus English Portugal Mixed 28 school 
professional 
23 teachers 
5 members of the 
management team 

Interview phases Room 
observation Analysis of 
institutional documents 
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Table 2. Continued 

ID Author Keywords Database Language Country Type of Study Participants (n) Data collection instrument 
16 (Valdés 

Morales et al., 
2019) 

School practices; 
inclusion; 
interculturality; 
migration; migration 
  
 

Scopus Spanish Chile Qualitative  Four educational 
establishments: 
two schools 
in the Estación 
Central district a 
school in Quilicura 
in the 
metropolitan 
region, and a high 
school in the 
fourth district of 
the Antofagasta 
region. 

Remarks participants 
Interviews 
focus groups and 
documentary analysis. 
Ethnography approach. 

17 (Jiménez-
Vargas et al., 
2020) 

Immigration; 
Interculturality; School 
acceptance 
Public education 
 

Scopus Spanish Chile Qualitative  Four public 
schools: three in 
the Metropolitan 
Region and one in 
the 
Antofagasta 
Region. 

Individual interviews, Focus 
groups, Observations 
Participants 
Review of 14 institutional 
documents. 

18 (Etxeberria et 
al., 2019) 

Inclusive education; 
multilingualism; 
immigrant pupils; 
newcomers; classrooms; 
newcomer welcoming; 
school success; teacher 
training 

Scopus Spanish Basque 
Country, 
Catalonia, 
and France 

Quantitative 
and qualitative 

50 teachers from 
each of the 
territories 

Questionnaires, open-ended 
items, and discussion 
forums. 
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Table 2. Continued 

ID Author Keywords Database Language Country Type of Study Participants (n) Data collection instrument 
19 (Carrasco 

Pons et al., 
2012) 

Inclusive education, 
foreign students, and 
welcoming facilities. 

SCiELO Spanish Spain Qualitative  Phase 1: 3 3SWA 
that have 
participated in 
the pilot 
experience in the 
city of Reus 
(Spain). 
  
Phase 2: in 3 
schools: 2 public 
schools, 1 primary 
school (6-12 
years) and 1 
compulsory 
secondary school 
(12-16 years), and 
1 private 
subsidized center 
where both 
educational stages 
are taught (6-16 
years). 

Remarks In-depth interviews. 
Fieldwork in two phases 
 

20 (Etxeberria et 
al., 2018) 

Newly arrived; 
immigrant 
students; 
Inclusive education;  
Regular classroom; 
Welcoming classroom;  
Host language 

Dialnet Spanish Basque 
Country, 
Catalonia, 
and France 

Quantitative 
and qualitative 

50 teachers from 
each of the 
territories 

Questionnaires, open-ended 
items, and discussion forums 

21 (Lyons, 2010) language minority 
migrant students; post-
primary schools; 
inclusion; 
interculturalism; deficit 
model 

Scopus English Ireland Qualitative  130 language 
support teachers 
from 70 post-
primary schools 
profesores de 
apoyo lingüístico. 

Semi-structured interviews, 
shadowing of the teachers, 
and classroom observation 
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Table 2. Continued 

ID Author Keywords Database Language Country Type of Study Participants (n) Data collection instrument 
22 (Dlugaj & 

Fürstenau, 
2019) 

Multilingualism; school 
development; language 
orders; classroom 
ethnography 

Scopus English Germany Longitudinal 
study with 
qualitative and 
quantitative 
methods 

Whole case study 
of Multilingualism 
as a field of action 
in intercultural 
school 
development 
Project 

Ethnographic case. 
Questionnaire surveying, 
interviews, participant 
observation, training, 
reflection days, and document 
reviews 

23 (Terhart & 
von Dewitz, 
2018) 

Bilingualism, education, 
exclusion, inclusion, 
migration, 
multilingualism, newly 
arrived migrant 
students, school 

Scopus English Germany Qualitative  Teachers and 
courses of 10 
schools with newly 
arrived migrant 
students 

Ethnographic approach. 
Interviews and structured 
observations with thick 
descriptions  

24 (Norozi, 
2019) 

Without 
keywords 

WoS English Norway Qualitative Two case studies 
of elementary 
reception schools 

Expert interviews, field 
conversations, and document 
reviews 

25 (Gilham & 
Fürstenau, 
2020) 
  

Language experience; 
multilingual education; 
home languages; 
primary school 
education; teacher 
development; language 
attitudes 

WoS English Germany Qualitative 13 key informants, 
including, 
teachers, head and 
deputy head 
teachers from 
three schools 

Focus Group  

26 (Cavicchiolo 
et al., 2023) 

Social inclusion; 
immigrant children; 
proficiency in the 
national language; group 
characteristics; family 
characteristics 

Wos English Italian  Quantitative 2,328 immigrant 
students in 561 
primary schools. 

Survey 
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Results 

Welcoming Foreign Children Into the School System 

Welcoming is characterized in the studies of (Gil del Pino et al., 2017; Hernández Yulcerán, 2016) as the 
integration/inclusion policies carried out by some countries, as well as the incorporation structures established by the 
educational centers themselves. These actions are reflected in the management plan of the establishments aimed at 
welcoming immigrant students, which sometimes consider the presence of professionals whose function is to 
accompany families in accessing social benefits, preparatory classes, or learning leveling sections. 

Welcoming is also defined as voluntary actions to receive foreign students and the awareness of recognizing their 
culture as an important element of the process (Pirchio et al., 2017; Szelei et al., 2020; Tijoux & Zapata-Sepúlveda, 2019). 
It is also recognized that there is no cultural rights approach to it (Hernández Yulcerán, 2016). In the selected studies, 
it was possible to find this process from a compensatory approach (Amjad, 2018; Darmody, 2011; García-Yepes, 2017; 
Gil del Pino et al., 2017), in which the welcoming is revealed in the form of resources for learning the language of the 
host country (Cavicchiolo et al., 2023; Sinkkonen & Kyttälä, 2014; Yemini, 2018). Along the same lines, Jiménez-Vargas 
et al. (2020) allude that those welcoming strategies intended for non-Spanish speaking students, although beneficial for 
the development of welcoming, present tensions related to the lack of definition of the roles of bilingual teachers and 
the teacher's perception of the absence of facilitators on the support needed by these students. 

Other resources found are directed to practices for welcoming students of foreign origin, highlighting the welcoming 
protocols, which are considered a tool that articulates the activity inside the school amidst administrative, pedagogical 
curricula and work with families (García-Yepes, 2017;  Poblete Melis & Galaz Valderrama, 2017). It is also estimated 
that they achieve better academic levels, linguistic competence, and good "integration" in terms of acculturation and 
ways of relating academically and socially in a similar way to their peers in the classroom (Etxeberria et al., 2019). Some 
countries develop special spaces for students to meet each other, like School Welcome Spaces (SWA) in Spain, which is 
mentioned in the study of Carrasco Pons et al. (2012). Also, there are studies found on the development of observation 
guidelines as an accompaniment strategy in search of improvements and transformations within the intercultural 
practice; and the figure of the school mediator as a solution to conflicts related to school coexistence in contexts with 
foreign students (Valdés Morales et al., 2019). 

On the other hand, concerning unfavorable strategies, there are practices of intentional academic delay in foreign 
children, due to their low command of the language or the dominant culture. In this way, they are placed in lower grades 
than those to which they should be placed (Tijoux & Zapata-Sepúlveda, 2019) or are placed in "special" classrooms, 
considered in the same terms as Special Education or Differentiated Instruction (Sinkkonen & Kyttälä, 2014). Terhart 
and von Dewitz (2018), for their part, note that one strategy as multilingual classroom interaction in separate classes 
for newcomers can lead to both inclusive and exclusive effects. According to Norozi's (2019) findings, the alluded 
difficulties are related to the challenges teachers face because of age diversities, knowledge levels, and educational 
backgrounds. 

In Chile, there are few studies, which point out the emotional aspects of these welcoming processes. Although it is 
considered a positive aspect of welcoming classrooms that help to overcome the initial anguish and stress of foreign 
students, feelings prevail in the new foreign students (Valdés Morales et al., 2019). In the case of new foreign students, 
feelings such as the uncertainty and stress of not knowing how they will be received by their new teachers and 
classmates, and the impact on their relationships with their parents, are prevalent (Tijoux, 2013). 

Regarding teachers working with parents of immigrants’ students, Norozi (2019) notes that educators must engage in 
close interaction and collaboration. That involves explaining the local educational system, providing information on 
academic progress, and fostering the connection between school and home. However, these interactions are hindered 
by language barriers and time constraints, sometimes necessitating interpreters. 

Coexistence in School Contexts With Foreign Students 

The school coexistence in contexts with the presence of foreign students, according to the findings of Szelei et al. (2020) 
has experienced positive attitudes and willingness to work with diversity on the part of some teachers who are aware 
of the need for change of approach and an environment with more solidarity towards those who reside in the territories. 
However, most of the literature alludes to conflictive and discriminatory situations. 

School coexistence, generally, is referred to as conflict, especially bullying. The studies allude especially to attitudes of 
discrimination as Islamophobia (in the case of European and North American cities) (Amjad, 2018; Yemini, 2018); 
undervaluation of nationals of origin (migration between Latin American countries); prejudices, discrimination and 
segregation (in the case of European and North American cities) (Hernández Yulcerán, 2016; Tijoux, 2013; Tijoux-
Merino, 2013); and prejudice, discrimination and segregation in general (Amjad, 2018; Darmody, 2011; Gil del Pino et 
al., 2017; Nikolaou & Samsari, 2016;  Poblete Melis & Galaz Valderrama, 2017). 
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There are a good number of studies that reveal the minimization of discrimination against foreign children, and/or 
teachers claim to be unaware of such situations, showing a lack of empathy (Hernández Yulcerán, 2016; Tijoux, 2013; 
Tijoux & Zapata-Sepúlveda, 2019) or are attributed to the characteristics of foreign children (Hernández Yulcerán, 
2016; Sinkkonen & Kyttälä, 2014). In a study carried out by Tijoux and Zapata-Sepúlveda (2019) teachers are unaware 
of abusive relationships between students. On the other hand, bullying would occur in an environment where teachers 
have normalized, as usual, conflicts between students (Darmody, 2011). 

According to the findings of Yemini (2018), teachers prefer a specific type of cultural diversity to be present in schools 
(in their study, the preference of not having Muslim students stands out). This is because different curricular topics 
would reinforce tensions within the school, causing conflict over issues linked to moral stances that are presented at 
the curricular level. 

On the other hand, students tend to regroup within the schools by nationality of origin or ethnocultural background 
(Pirchio et al., 2017), which interacts with the processes of segregation by nationality already present by territory in 
some countries. This means that there are different elements such as student selection, academic itinerary, family 
strategies, and family segregation in the territories that would be articulated, in a complex way, with the situations of 
discrimination and conflicts derived from them (Gil del Pino et al., 2017). 

In this sense, the prejudices of the children from the receiving country were seen by the teachers as one of the factors 
influencing the difficulties in the attention to diversity, including the biophysical characteristics of the children (Gilham 
& Fürstenau, 2020; Tijoux, 2013). These characteristics are linked to socioeconomic status and contexts of poverty and 
vulnerability, which end up relating discrimination at school to ethnocultural and national origin, as well as to the 
socioeconomic situation assigned to the children (Cavicchiolo et al., 2023; Tijoux & Zapata-Sepúlveda, 2019).  

Overcoming prejudice is one of the most complex aspects of school coexistence present in the studies. Tijoux-Merino 
(2013) points out that nationality and skin color are determinants in the negative attitude on the part of teachers and 
local peers. These interactions, in the case of the study conducted with Peruvians in Chile, produce negative feelings of 
insecurity both in how to relate at school and in the relationship with their fathers and mothers, based on their 
processes of integration with national groups. The findings of García-Yepes (2017) indicate that the way children relate 
to each other is defined by the perception they have of their peers; therefore, migrant children reconstruct their identity 
around their social relations and the acceptance or rejection they experience, delimiting the construction of their self-
identification. 

School coexistence is deeply influenced and shaped by students' language experiences in the school environment, posing 
significant challenges. According to Dlugaj and Fürstenau (2019), valuing and recognizing these language experiences 
profoundly affect the formation of social relationships, roles, and hierarchies in the classroom. These authors emphasize 
the importance of considering children as experts in their family languages and how this perspective can significantly 
impact dynamics when linguistic diversity is present. However, in this same context, Dlugaj and Fürstenau (2019) raise 
important questions highlighting the limits to individual educational institutions to challenge monolingual ideologies 
within the structural context of the national education system. These authors suggest that while multilingual practices 
can have a transformative effect on school dynamics, broader structural limitations must also be addressed to achieve 
meaningful change in school coexistence in multilingual contexts. 

Visions on "Inclusion" and/or "Integration" in Schools 

Educational inclusion in contexts of the diversity of national origin emerges as a concept that is related to 
interculturality, respect, and consideration of the different ways of favoring the participation of students (García-Yepes, 
2017; Gil del Pino et al., 2017;  Poblete Melis & Galaz Valderrama, 2017; Terhart & von Dewitz, 2018). This is related to 
the perspective of social justice, cultural diversity, and critical multiculturalism, understood as a form of fluidity and 
hybridization in communities and education for global citizenship (Szelei et al., 2020; Yemini, 2018). Inclusion based 
on interculturalism and diversity also requires that migrant families are socially considered important by the 
educational community (Gil del Pino et al., 2017).  

However, integration is related to existing visions of multiculturalism understood as the promotion of equal 
opportunities and respect for democratic values of respect within the school (Aguado Odina, 1996). In this sense, 
according to the authors, the coexistence of a group of people in a common space requires the implementation of a 
regulatory framework in education to assist the diversity of the student body and ensure equal learning opportunities 
for all students, regardless of their place of birth (Gil del Pino et al., 2017; Hernández Yulcerán, 2016). In another study, 
the development of integration is related to an assimilationist view. In this regard, Hernández Yulcerán points out that 
foreign students manage to integrate into a curricular structure imposed by school guidelines.  

Therefore, the integration will depend on the student's accommodation to the context and demands of the schools. In 
the same sense, García-Yepes (2017) reinforces that the difficulties in the integration process are related to the 
curricular structures and the existence of incipient programs, which are not in accordance with the needs of the 
educational contexts. In a certain way, under this perspective, differences are seen as a problem for some educational 
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communities, renouncing inclusion from a diversity-inclusive perspective (Tijoux-Merino, 2013). Thus, efforts are 
directed towards integration, which is also not free of complications such as the poor preparation of educational 
systems, their academic models, and curricula, arranged for groups of students with certain characteristics (Darmody, 
2011). 

When analyzing the perspective related to inclusion, there would be different situations in practice that negatively 
influence its development. Amjad (2018), points out that there is a lack of understanding of the student's needs and 
their cultural variability. In addition, some authors also show that most teachers do not feel responsible for inclusion, 
given that they must ensure curricular learning, and associate difficulties with factors such as a family socioeconomic 
situation or lack of contextual integration (García-Yepes, 2017; Gil del Pino et al., 2017). 

The review identified four articles that address interculturality (García-Yepes, 2017; Gil del Pino et al., 2017; Lyons, 
2010; Szelei et al., 2020). These papers highlight the need to create environments that promote cultural diversity, the 
importance of implementing an intercultural curriculum, and the relevance of training teachers in this area.  

Language is also an important point of this interculturality for some of the articles reviewed. Thus, Dlugaj and Fürstenau 
(2019) stress the importance of accepting and valuing diversity for effective language teaching. Thus, the 
standardization of languages other than German in the classroom promotes a positive and inclusive approach to 
multilingualism in education. 

There are also allusions that, in practice, countries such as Finland focus their efforts on multicultural education based 
on linguistic differences; but that multicultural pedagogy is reduced to uniform assimilation through the curriculum 
(Sinkkonen & Kyttälä, 2014).  

Despite the negative information on the aspects of the practice of inclusion, related to an assimilationist vision, and 
prejudicial attitudes on the part of members of educational communities, it is important to note that research sheds 
light on practices that seek to move toward the development of more inclusive communities (Amjad, 2018; Hernández 
Yulcerán, 2016; Tijoux, 2013; Tijoux-Merino, 2013).  

In the review, we found different welcoming protocols supporting the development of the inclusion of students of 
foreign origin. Carrasco Pons et al. (2012) point out the School Welcome Spaces (SWP), which provide previous support 
to foreign students, deliver security and a feeling of welcome even greater than later experiences in schools, conforming 
as an exceptional space to the rest of the dynamics in the school. These classrooms help to overcome the anguish and 
initial stress that foreign students present, emphasizing the affective perspective (Etxeberria et al., 2018, 2019). 

In the work carried out by  Poblete Melis and Galaz Valderrama (2017), the normative framework of inclusion, when put 
into practice in different establishments, is considered a fundamental pillar to safeguard access to education. Similarly, 
in Amjad (2018), it is noted that there are teachers who work on the implementation of inclusive plans within the 
classrooms. Also, the different welcoming strategies support the development of the inclusion of students of foreign 
origin. As proposed by Carrasco Pons et al. (2012) the School Welcome Spaces (SWS), provide previous support to 
foreign students, deliver security and a feeling of welcome even greater than later experiences in schools, conforming as 
an exceptional space to the rest of the dynamics in the school. These classrooms, however, help to overcome the anguish 
and initial stress that foreign students present, emphasizing the affective perspective (Etxeberria et al., 2018, 2019). 

In Chile, Valdés Morales et al. (2019) talk about the implementation of welcoming protocols, which stands out as an 
articulating tool of the inclusion process within the establishments. In a research study by Gil del Pino et al. (2017), it is 
pointed out that teachers carry out measures for attention to diversity with actions such as respect for beliefs and 
ideology, promotion of values, support, and educational reinforcement. These results are complemented by those 
indicated by Hernández Yulcerán (2016) who states that teachers carry out some actions such as folkloric encounters 
and life experiences between local and foreign students. They positively value the interventions of foreign students, and 
they contextualize the curriculum for specific activities and promote the participation of these students. 

Concerning the above, and despite the actions linked to welcome and inclusion, these would have a rather symbolic 
character, which, also, shows little, or no interest in including the native languages of foreign students if they are from 
non-Western countries (Darmody, 2011).  

According to several authors, language plays a crucial role in integration or inclusion dynamics within the educational 
system. Terhart and von Dewitz (2018) note the coexistence of inclusion and exclusion in classrooms is attributed to 
teachers' familiarity with the languages spoken by students. Furthermore, as emphasized by Gilham and Fürstenau 
(2020), the complexity of achieving genuine inclusive education is highlighted because teachers' varied attitudes toward 
languages significantly influence their approach to multilingualism at the school. These findings support Lyons (2010) 
idea regarding the importance of collaboration among teachers working with linguistically diverse students. The lack of 
collaboration is viewed as a critical factor in the practice of language support teachers and can lead to the marginalization 
of students from linguistic minorities. On the other hand, a favorable attitude on the part of teachers towards 
multilingualism does not in itself solve the challenge of its management and does not guarantee an effective inclusion of 
the students' mother tongues into the school context (Terhart & von Dewitz, 2018). 
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Discussion 

The systematic review aimed to characterize the welcoming of foreign children and to analyze school coexistence in the 
process of inclusion of foreign children in the research carried out over the last decade on the subject. In this regard, the 
initial welcoming of the foreign student population is considered an important need for the effective process of inclusion 
 (Biasutti et al., 2020). In addition, that is a clear identification of the inequality factors that affect the situation of 
encounter and participation from their socio-cultural characteristics in the educational communities. Nevertheless, the 
findings show welcoming strategies that are generated from a notion of "welcome” that reifies a hierarchical difference 
between nationals and people from other origins (Poblete Melis & Galaz Valderrama, 2017).  

Some welcoming strategies that seek to promote integration and inclusion of the migrant population, such as welcoming 
rooms or inclusion programs, at times, separate foreign students into special "integration" spaces. This can create a 
perception of exceptionally compared to their national peers within the school, and generate a sense of distinction from 
said peers in the school. 

In addition, we see that these welcoming dispositive attitudes can also configure forms of normalization and disciplining 
of the migrant population (Foucault, 1975). This occurs by favoring processes that guide and tutor them for a correct 
integration into the national school’s logic and cultures; leaving previous knowledge and the characteristics of their 
cultural facts outside and without the possibility of expression more than in specific moments of visualization of 
traditions, dances or specific foods of their respective countries. In this sense, even the different reception apparatus can 
be seen as potential spaces for segregation if they only focus on reinforcing the language and knowledge of the host 
country (Jiménez-Vargas et al., 2020; Valdés Morales et al., 2019). 

Therefore, in the research, the work with migrant students is distinguished by an assimilationist character, which 
focuses on the achievement of the child's academic success (Simó Gil et al., 2014) rather than on the sociocultural and 
identity particularities that the child may have and contribute to coexistence. Thus, the emphasis is placed on the 
surveillance of the established order in the classroom, the non-alteration of achieved dynamics that can be "threatened" 
by the novelties and diversities in the way to be and be of foreign children. These measures reflect a way of integrating 
the Right to Education, at the sacrifice of Cultural Rights, with a covert nationalism in school practice. In this dynamic, 
migrant students would have no options to choose from on how to relate to the host culture because the process is 
carried out in a unidirectional way from a dynamic of acculturation (Amjad, 2018; Tijoux & Zapata-Sepúlveda, 2019). 
What imposes the inclusive, diverse relationship of intercultural school coexistence is nothing more than the tensions 
between homogeneity and heterogeneity, between order/uncertainty, and between control/unpredictable creativity.  

Therefore, making progress towards an effective inclusion means the creation of a culture of participation from the 
diversity of all, considering the children themselves, as well as developing actions that allow the implementation of a 
curriculum that is effective in managing diversity, social relations based on respect and equality (García-Yepes, 2017; 
Hernández Yulcerán, 2016). 

On the other hand, the texts reviewed barely allude to the construction of the identity of children from other countries. 
This construction is a living phenomenon, hence we cannot consider any identity as definitive, since it is a continuous 
elaboration in a given space and time. The children who join the schools in the host countries bring diversity, but they 
also construct it in their interaction, in an active process (Escobar, 1999) that produces hybridizations (García Canclini, 
1990). These relationships are interacted with and promoted in the particular spaces of play and relationship when the 
dynamics of coexistence offer opportunities for it. 

The transformations of school coexistence from a rights-based approach, as part of cultural processes, and as the social 
projects have definitions and possibilities based on the thought of what is possible, what is allowed, what is accepted, 
and "normal". The limited possibility of some children contributing to the construction of intercultural coexistence in 
their schools is based on their consideration as invalids to build themselves as individuals and collectives (Moscoso, 
2009). Integrating the rights approach leads schools to rethink them as active subjects and possessors of potentialities 
that enable them as protagonists of their development, in the construction of the communities they inhabit, overcoming 
the idea of not only seeing them as individuals and collectives (Valverde Mosquera, 2008) but also as mere objects 
conditioned by the adult social world and broadening the view towards their capacity and their interpretations. 

Conclusion 

The present systematic review makes clear the existing tension between the practice of welcoming and inclusion. In 
schools, different actions and welcoming protocols aimed at favoring equal opportunities and providing assistance are 
implemented through a regulatory framework that wants to favor the right and provide opportunities to access 
education. The academic community, including teachers, state that they consider it important to be able to learn about 
cultural and curricular aspects of the countries from which their students come and equally find strategies and devices 
to make the school a space for inclusion. However, the studies indicate that the practical reception of schools is 

https://docs.google.com/document/d/1pQGMLmQKx07V6BkHiDkkvB29pGi1_UlB/edit#heading=h.49x2ik5
https://docs.google.com/document/d/1pQGMLmQKx07V6BkHiDkkvB29pGi1_UlB/edit#heading=h.49x2ik5
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characterized as discriminatory, with elements of hostility, prejudice, and assimilation, especially for children from 
countries with greater migrant representation in the country (Hernández Yulcerán, 2016;  Poblete Melis & Galaz 
Valderrama, 2017; Tijoux, 2013; Tijoux-Merino, 2013). 

To advance in the challenge of inclusion, it is necessary to understand the actions of reception beyond the stage aimed 
at the acquisition of learning for academic success in their new country. Also, promotes equality among all students, 
generates sensitivity and social relations in an environment of mutual respect. In addition, understanding the socio-
cultural environment of the students, analyzing their intergroup behavior, and generating work plans that promote 
coexistence and communication among them allows the recognition of cultural diversity as a factor that favors learning. 
Finally, it is necessary to emphasize that the curriculum plays an important role in emphasizing interculturality and the 
creation of spaces for interpersonal relations, thus providing future generations with the opportunity to learn from each 
other (Gilham & Fürstenau, 2020), and providing future generations with the necessary tools to function in an 
increasingly diverse society.  

Recommendations 

The results of this research are of great relevance for a review of public policies on interculturality and inclusion of 
children of foreign origin with migrant families. In addition, they provide fundamental data on the world panorama in 
this area, of great value for future researchers in this field. We found few studies on interculturality in the educational 
setting with foreign and migrant children, so a greater empirical richness in this area is important, also due to finding 
scarce research that includes the voices of the children themselves, especially the youngest ones. Another aspect of 
relevance suggested is to analyze the influences of the curriculum on the creation of intercultural spaces. 

Limitations 

In terms of limitations in this research, firstly, the studies were restricted to the Web of Sciences, Scopus, SCiELO, and 
EBSCO databases, which may have left out other relevant resources. In addition, the articles were limited to empirical 
ones, thus excluding, unpublished studies, and doctoral or master's theses that could have provided valuable information. 

Conflict of interests 

The authors declare that they have no conflict of interest. 

Authorship Contribution Statement 

Rodriguez Riquelme: Conceptualization, design, data acquisition, analysis, writing, supervision. Ortega Senet: 
Conceptualization, writing, analysis. Galaz: Conceptualization, writing, analysis, critical revision of manuscript. 
Philominraj: Writing, critical revision of manuscript, editing/reviewing, supervision. 

References 

Aguado Odina, M. (1996). Educación multicultural Su teoría y su práctica [Multicultural education theory and practice]. 
Universidad Nacional de Educación a Distancia.  

Amjad, A. (2018). Muslim students' experiences and perspectives on current teaching practices in Canadian schools. 
Power and Education, 10(3), 315-332. https://doi.org/kvzz  

Bauman, Z. (1999). La cultura como práxis [Culture as praxis]. Paidós.  

Belhadj Kouider, E., Koglin, U., & Petermann, F. (2014). Emotional and behavioral problems in migrant children and 
adolescents in Europe: A systematic review. European Child and Adolescent Psychiatry, 23, 373-391. 
https://doi.org/gmbft5 

Beltrán, G., & Óscar, A. (2005). Revisiones sistemáticas de la literatura [Systematic literature reviews]. Revista 
Colombiana de Gastroenterología, 20(1), 60-69. https://bit.ly/3LCW2uL  

Bernabé Villodre, M. D. M. (2012). Pluriculturalidad, multiculturalidad e interculturalidad, conocimientos necesarios 
para la labor docente [Pluriculturality, multiculturalism and interculturalism, necessary knowledge for the teaching 
profession]. Revista Educativa Hekademos, 11, 67-76. https://bit.ly/3LCyNky  

Bernal, A. (2018). La educación entre la multiculturalidad y la interculturalidad [Education between multiculturalism 
and interculturalism]. Estudios Sobre Educación, 4, 85-101. https://doi.org/10.15581/004.4.25629  

Berry, J. W. (2003). Conceptual approaches to acculturation. In K. Chun, P. Balls Organista, & G. Martin (Eds.), 
Acculturation: Advances in theory, measurement, and applied research (pp.17–37). American Psychological 
Association. https://doi.org/10.1037/10472-004  

Biasutti, M., Concina, E., & Frate, S. (2020). Working in the classroom with migrant and refugee students: The practices 
and needs of Italian primary and middle school teachers. Pedagogy, Culture and Society, 28(1), 113-129. 
https://doi.org/gqj8qd 

https://doi.org/kvzz
https://doi.org/gmbft5
https://bit.ly/3LCW2uL
https://bit.ly/3LCyNky
https://doi.org/10.15581/004.4.25629
https://doi.org/10.1037/10472-004
https://doi.org/10.1080/14681366.2019.1611626
https://doi.org/10.1080/14681366.2019.1611626
https://doi.org/gqj8qd


16  RIQUELME ET AL. / The Challenging Path of Welcoming and Inclusion of Foreign Students in Schools 
 

Cáceres, P. (2003). Análisis cualitativo de contenido: Una alternativa metodológica alcanzable [Qualitative content 
analysis: An achievable methodological alternative]. Psicoperspectivas. Individuo y Sociedad/ Psychoperspectives. 
Individual and Society, 2(1), 53-82. https://doi.org/kvmz  

Campdesuñer Sarquiz, L., & Murillo Estapa, P. (2020). El conflicto en contextos culturalmente diversos desde la 
perspectiva de profesionales de la educación [Conflict in culturally diverse contexts from the perspective of 
education practitioners]. Revista Electrónica Interuniversitaria de Formación del Profesorado, 23(3), 149-
168. https://doi.org/10.6018/reifop.388981 

Carrasco Macías, M. J., & Coronel Llamas, J. M. (2017). Percepciones del profesorado sobre la gestión de la diversidad 
cultural: Un estudio cualitativo [Teacher perceptions about cultural diversity management: A qualitative study]. 
Educación XX1, 20(1), 75-98, https://doi.org/10.5944/educxx1.17492  

Carrasco Pons, S., Paimés Rovira, J., & Narciso Pedro, L. (2012). A propósito de la acogida de alumnado extranjero. 
Paradojas de la educación inclusiva en Cataluña (España) [On the reception of foreign pupils. Paradoxes of inclusive 
education in Cataluña (Spain)]. Revista Latinoamericana de Educación Inclusiva, 6(1), 105-
122. https://bit.ly/3rDDfbX  

Cavicchiolo, E., Manganelli, S., Bianchi, D., Biasi, V., Lucidi, F., Girelli, L., Cozzolino, M., & Alivernini, F. (2023). Social 
inclusion of immigrant children at school: The impact of group, family and individual characteristics, and the role 
of proficiency in the national language. International Journal of Inclusive Education, 27(2), 146-166. 
https://doi.org/kvz2  

Champeil-Desplats, V. (2010). El derecho a la cultura como derecho fundamental [The right to culture as a fundamental 
right]. Revista Electrónica Iberoamericana, 4(1), 92-115. https://bit.ly/3ESi8G5  

Darmody, M. (2011). Power, education and migration into Ireland. Power and Education, 3(3), 224-237. 
https://doi.org/fx5pq9  

Dlugaj, J., & Fürstenau, S. (2019). Does the use of migrant languages in German primary schools transform language 
orders? Findings from ethnographic classroom investigations. Ethnography and Education, 14(3), 328-343. 
https://doi.org/gg92dz  

Escobar, A. (1999). El final del salvaje: Naturaleza, cultura y política en la antropología contemporánea [The end of the 
savage: Nature, culture and politics in contemporary anthropology]. Cerec. https://bit.ly/3PwKmer  

Etxeberria, F., Garmendia, J., Murua, H., & Arrieta, E. (2018). Acogida del alumnado inmigrante recién llegado en la 
escuela inclusiva. El caso de Cataluña, País Vasco y Francia [Reception of newly arrived immigrant pupils in 
inclusive schools. The case of Catalonia, the Basque Country and France]. RES, Revista de Educación Social, 27, 93-
119. https://bit.ly/3PuLXkH  

Etxeberria, F., Garmendia, J., Murua, H., & Arrieta, E. (2019). Alumnado inmigrante y competencia plurilingüe en la 
escuela inclusive [Immigrant pupils and multilingual competence in inclusive schooling]. Humboldt-Universität zu 
Berlin, 2, 102-120. https://doi.org/10.18452/20618  

Foucault, M. (1975). Surveiller et punir [ Supervision and punishment]. Gallimard.  

García Canclini, N. (1990). Culturas híbridas [Hybrid cultures]. Grijalbo. https://bit.ly/3FbtEfX  

García-Yepes, K. (2017). Social integration processes of immigrants in schools of Huelva, Spain: Cultural diversity and 
educational challenges. Alteridad-Revista De Educación/Alteridad-Education Journal, 12(2), 186-198. 
https://doi.org/10.17163/alt.v12n2.2017.05  

Garza Leal, E., & Llanes Alberdi, H. A. (2015). Modelo pedagógico para desarrollar la identidad cultural [Pedagogical 
model for developing cultural identity]. Humanidades Médicas, 15(3), 562-581. https://bit.ly/48q6GPv  

Gil del Pino, M. D. C., García Fernández, C. M., & Manrique Gómez, M. A. (2017). El poder de las expectativas del docente 
en el logro académico de los escolares inmigrantes [The power of teacher expectations on the academic 
achievement of immigrant schoolchildren]. Revista de Pedagogía, 38(102), 97-121. https://bit.ly/3ti4mtx  

Gilham, P., & Fürstenau, S. (2020). The relationship between teachers’ language experience and their inclusion of pupils’ 
home languages in school life. Language and Education, 34(1), 36-50. https://doi.org/grjkj4  

Hernández Yulcerán, A. (2016). El currículo en contextos de estudiantes migrantes: Las complejidades del desarrollo 
curricular desde la perspectiva de los docentes de aula [The curriculum in contexts of migrant students: The 
complexities of curriculum development from the perspective of classroom teachers]. Estudios Pedagógicos, 42(2), 
151-169. https://doi.org/kvz4  

Ibáñez-Salgado, N., Díaz-Arce, T., Druker-Ibáñez, S., & Rodríguez-Olea, M. S. (2012). La comprensión de la diversidad en 
interculturalidad y educación [Understanding diversity in interculturality and education]. Convergencia/ 
Convergence, 19(59), 215-240. https://bit.ly/3ESUYPH  

https://doi.org/kvmz
https://doi.org/10.6018/reifop.388981
https://doi.org/10.5944/educxx1.17492
https://bit.ly/3rDDfbX
https://doi.org/kvz2
https://bit.ly/3ESi8G5
https://doi.org/fx5pq9
https://doi.org/gg92dz
https://bit.ly/3PwKmer
https://bit.ly/3PuLXkH
https://doi.org/10.18452/20618
https://bit.ly/3FbtEfX
https://doi.org/10.17163/alt.v12n2.2017.05
https://bit.ly/48q6GPv
https://bit.ly/3ti4mtx
https://doi.org/grjkj4
https://doi.org/kvz4
https://bit.ly/3ESUYPH


 International Journal of Educational Methodology  17 
 

Jiménez-Vargas, F., Morales, R. V., Hernández-Yáñez, M.-T., & Fardella, C. (2020). Dispositivos lingüísticos de acogida, 
aprendizaje expansivo e interculturalidad: Contribuciones para la inclusión educativa de estudiantes extranjeros 
[Linguistic welcoming devices, expansive learning and interculturality: Contributions to the educational inclusion 
of foreign students].     Educação e Pesquisa, 46, Article e218867. https://doi.org/10.1590/s1678-
4634202046218867   

Jordán, J. A., Ortega Ruiz, P., & Mínguez Vallejos, R. (2002). Educación intercultural y sociedad plural [Intercultural 
education and plural society]. Teoría de la Educación. Revista Interuniversitaria, 14, 93-119. 
https://doi.org/10.14201/2982  

Lyons, Z. (2010). Articulating a deficit perspective: A survey of the attitudes of post-primary English language support 
teachers and coordinators. Irish Educational Studies, 29(3), 289-303. 
https://doi.org/10.1080/03323315.2010.498568 

Martínez, N. (2015). Identidad cultural y educación [Cultural identity and education]. Diálogos.https://bit.ly/3PS6kJY  

Martínez-Otero Pérez, V. (2001). Convivencia escolar: Problemas y soluciones [School coexistence: Problems and 
solutions]. Revista Complutense de Educación, 12(1), 295-318. https://bit.ly/3ETI047  

Martinez Rojas, D., Muñoz Henríquez, W., & Mondaca Rojas, C. (2021). Racism, interculturality, and public policies: An 
analysis of the literature on migration and the school system in Chile, Argentina, and Spain. SAGE Open, 11(1), 1-12. 
https://doi.org/10.1177/2158244020988526  

Meca, J. S. (2010). Cómo realizar una revisión sistemática y un meta-análisis [How to conduct a systematic review and 
meta-analysis]. Aula Abierta, 38(2), 53-64. https://bit.ly/3tdNgx5  

Medina Rivilla, A. M., Marcos, A. R., & de Aldecoa, A. I. (Eds.). (2005). Interculturalidad, formación del profesorado y 
educación [Interculturality, teacher training and education]. Pearson Educación.  

Mendieta Izquierdo, G. (2015). Informantes y muestreo en investigación cualitativa [Informants and sampling in 
qualitative research]. Investigaciones Andina, 17(30), 1148-1150. https://bit.ly/453Wr0k  

Ministry of Education. (2018). Política nacional de estudiantes extranjeros 2018-2022 [National policy on foreign 
students]. Ministerio de Educación, República de Chile.  https://bit.ly/46qexux  

Modood, T. (2007). Multiculturalism. In G. Ritzer (Ed.), The blackwell encyclopedia of sociology (pp. 3105- 3108). Editorial 
Blackwell Publishing. https://bit.ly/3Zvg8gs  

Molano, O. L. (2007). Identidad cultural un concepto que evoluciona [Cultural identity an evolving concept]. Revista 
Opera, 7, 69-84. https://bit.ly/3rDDjZf  

Morales Urbina, E. M. (2009). Los conocimientos previos y su importancia para la comprensión del lenguaje matemático 
en la educación superior [Prior knowledge and its importance for the understanding of mathematical language in 
higher education]. Universidad, Ciencia y Tecnología, 13(52), 211-222. https://bit.ly/3RsAYLt  

Mora Olate, M. L. (2019). Migrantes en la escuela: Propuesta de un modelo de evaluación intercultural de los aprendizajes 
[Migrants at school: Proposal for a model of intercultural learning assessment]. Páginas de Educación, 12(1), 75- 
97. https://doi.org/10.22235/pe.v12i1.1769  

Moscoso, A. M. (2009). La libertad de expresión en la nueva sociedad de la información [Freedom of expression in the new 
information society]. Fundación Carolina y Berufsakademie. https://bit.ly/3DSpybD  

Nikolaou, G., & Samsari, E. (2016). Attitudes of native and immigrant students towards school bullying in Greece. 
Multicultural Education Review, 8(3), 160-175. https://doi.org/10.1080/2005615X.2016.1184022  

Norozi, S. A. (2019). How do Norwegian reception schools cater to the academic and integrational needs of newly arrived 
minority language pupils: Cases from two municipalities. European Education, 51(3), 231-251. 
https://doi.org/10.1080/10564934.2019.1619464 

Ortega Senet, M. B. (2013). Sistemas, tridimensionalidad y deconstrucción: Aplicando complejidad a la investigación 
social antropológica [Systems, three-dimensionality and deconstruction: Applying complexity to anthropological 
social research]. Revista del Magíster en Análisis Sistémico Aplicado a la Sociedad, 28, 61-70. 
https://bit.ly/46wWVNL  

Pirchio, S., Passiatore, Y., Carrus, G., Maricchiolo, F., Taeschner, T., & Arcidiacono, F. (2017). Teachers and parents 
involvement for a good school experience of native and immigrant children. Journal of Educational Cultural and 
Psychological Studies, 15, 73-94. https://doi.org/kv2r  

Poblete Melis, R., & Galaz Valderrama, C. (2017). Aperturas y cierres para la inclusión educativa de niños/as migrantes 
en Chile [Openings and closings for the educational inclusion of migrant children in Chile]. Estudios Pedagógicos, 
43(3), 239-257. https://doi.org/10.4067/S0718-07052017000300014  

https://doi.org/10.1590/s1678-4634202046218867
https://doi.org/10.1590/s1678-4634202046218867
https://doi.org/10.14201/2982
https://doi.org/10.1080/03323315.2010.498568
https://doi.org/10.1080/03323315.2010.498568
https://doi.org/10.1080/03323315.2010.498568
https://bit.ly/3PS6kJY
https://bit.ly/3ETI047
https://doi.org/10.1177/2158244020988526
https://bit.ly/3tdNgx5
https://bit.ly/453Wr0k
https://bit.ly/46qexux
https://bit.ly/3Zvg8gs
https://bit.ly/3rDDjZf
https://bit.ly/3RsAYLt
https://doi.org/10.22235/pe.v12i1.1769
https://bit.ly/3DSpybD
https://doi.org/10.1080/2005615X.2016.1184022
https://doi.org/10.1080/10564934.2019.1619464
https://bit.ly/46wWVNL
https://doi.org/kv2r
https://doi.org/10.4067/S0718-07052017000300014


18  RIQUELME ET AL. / The Challenging Path of Welcoming and Inclusion of Foreign Students in Schools 
 

Rodríguez Cruz, M. (2018). Construir la interculturalidad. Políticas educativas, diversidad cultural y desigualdad en 
Ecuador [Building interculturality. Educational policies, cultural diversity and inequality in Ecuador]. Íconos. Revista 
de Ciencias Sociales, 60, 217-236. https://doi.org/10.17141/iconos.60.2018.2922  

Simó Gil, N., Pàmies Rovira, J., Collet Sabé, J., & Tort Bardolet, A. (2014). La acogida educativa en los centros escolares en 
Cataluña: Más allá de los recursos específicos para el alumnado de nueva incorporación [Educational reception in 
schools in Catalonia: Beyond specific resources for new students]. Revista Complutense de Educación, 25(1), 177-
194. https://doi.org/kvz5  

Sinkkonen, H.-M., & Kyttälä, M. (2014). Experiences of Finnish teachers working with immigrant students. European 
Journal of Special Needs Education, 29(2), 167-183. https://doi.org/10.1080/08856257.2014.891719  

Szelei, N., Tinoca, L., & Pinho, A. S. (2020). Professional development for cultural diversity: The challenges of teacher 
learning in context. Professional Development in Education, 46(5), 780-796. 
https://doi.org/10.1080/19415257.2019.1642233  

Telleschi, T. (2017). Educación en valores para una convivencia intercultural menos conflictiva: Perspectivas morales y 
religiosas [Values education for a less conflictual intercultural coexistence: Moral and religious perspectives]. 
Revista de Paz y Conflictos, 10(2), 41-63. http://bit.ly/3vhDUBp  

Terhart, H., & von Dewitz, N. (2018). Newly arrived migrant students in German schools: Exclusive and inclusive 
structures and practices. European Educational Research Journal, 17(2), 290-304. 
https://doi.org/10.1177/1474904117722623 

Tijoux, M. E. (2013). Las escuelas de la inmigración en la ciudad de Santiago: Elementos para una educación contra el 
racismo [Immigration schools in the city of Santiago: Elements for an education against racism]. Polis. Revista 
Latinoamericana, 12(35), 287-307. https://doi.org/f7c8  

Tijoux, M. E., & Zapata-Sepúlveda, P. (2019). Niños y niñas hijos de inmigrantes en Arica y Parinacota, Chile: propuesta 
metodológica para el estudio de su vida cotidiana en las escuelas [Children of immigrants in Arica and Parinacota, 
Chile: A methodological proposal for the study of their daily life in schools]. Interciencia, 44(9), 540-548. 
https://bit.ly/3F03mNe  

Tijoux-Merino, M. E. (2013). Niños(as) marcados por la inmigración peruana: Estigma, sufrimientos, resistencias 
[Children scarred by Peruvian immigration: Stigma, suffering and resistance]. Convergencia, 61, 83-104. 
https://bit.ly/3PyDi0S  

Toledo Jofré, M. I. (2012). Sobre la construcción identitaria [On the construction of identity]. Atenea, 506, 43-56. 
https://doi.org/10.4067/S0718-04622012000200004  

United Nations Educational, Scientific and Cultural Organization. (2008). Educación y diversidad cultural: Lecciones desde 
la práctica innovadora en América Latina [Education and cultural diversity: Lessons from innovative practice in 
Latin America]. https://bit.ly/45ZkKhb  

United Nations International Children’s Emergency Fund. (2008). Un enfoque de la Educación para Todos basado en los 
derechos humanos [A human rights based approach to Education for All]. https://bit.ly/3LCpXU0  

Urrútia, G., & Bonfill, X. (2010). Declaración PRISMA: Una propuesta para mejorar la publicación de revisiones 
sistemáticas y metaanálisis [PRISMA statement: A proposal to improve the publication of systematic reviews and 
meta-analyses]. Medicina Clínica, 135(11), 507-511. https://doi.org/bqnp58  

Valdés Morales, R., Jiménez Vargas, F., Hernández Yáñez, M., & Fardella, C. (2019). Dispositivos de acogida para 
estudiantes extranjeros como plataformas de intervención formative [Reception facilities for foreign students as 
platforms for training intervention]. Estudios Pedagógicos, 45(3), 261-278. http://doi.org/10.4067/S0718-
07052019000300261  

Valverde Mosquera, F. (2008). Intervención social con la niñez: Operacionalizando el enfoque de derechos [Social 
intervention with children: Operationalising a rights-based approach]. Revista del Magister en Análisis Sistemático 
Aplicado a la Sociedad, 3, 95-119. https://bit.ly/3NHygic  

Vezzali, L., Gocłowska, M. A., Crisp, R. J., & Stathi, S. (2016). On the relationship between cultural diversity and creativity 
in education: The moderating role of communal versus divisional mindset. Thinking Skills and Creativity, 21, 152-
157. https://doi.org/10.1016/j.tsc.2016.07.001  

Yemini, M. (2018). Global/local nexus: Between global citizenship and nationalism in a super-diverse London school. 
International Studies in Sociology of Education, 27(2-3), 271-287. 
https://doi.org/10.1080/09620214.2018.1429946 

https://doi.org/10.17141/iconos.60.2018.2922
https://doi.org/kvz5
https://doi.org/10.1080/08856257.2014.891719
https://doi.org/10.1080/19415257.2019.1642233
http://bit.ly/3vhDUBp
https://doi.org/10.1177/1474904117722623
https://doi.org/10.1177/1474904117722623
https://doi.org/10.1177/1474904117722623
https://doi.org/f7c8
https://bit.ly/3F03mNe
https://bit.ly/3PyDi0S
https://doi.org/10.4067/S0718-04622012000200004
https://bit.ly/45ZkKhb
https://bit.ly/3LCpXU0
https://doi.org/bqnp58
http://dx.doi.org/10.4067/S0718-07052019000300261
http://dx.doi.org/10.4067/S0718-07052019000300261
https://bit.ly/3NHygic
https://doi.org/10.1016/j.tsc.2016.07.001
https://doi.org/10.1080/09620214.2018.1429946

