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Abstract: The purpose of this study was to examine the relationship between effective communication skills and verbal intelligence
levels of Faculty of Sports Sciences students according to variables such as gender, department, age, academic grade point average
(GPA), and way of taking the Effective Communication Skills (ECS) course. The correlational survey model was used in the research.
The subjects were 230 volunteer university students, chosen by simple random sampling method. The Multiple Intelligence Areas
Inventory and The Effective Communication Skills Scale were used. The result showed that there was a significant difference in favor
of female students in terms of effective listening by gender. A significant difference was found in favor of the Recreation Department
in terms of self-recognition/self-disclosure, I-language, and verbal intelligence sub-dimensions. A significant difference was found in
favor of 21-23 age in self-recognition/self-disclosure sub-dimension by age variable. According to academic GPA, a significant
difference was found in the verbal intelligence sub-dimension in favor of those whose academic GPA was 3.15-3.57. In addition,
according to way of taking the ECS course, a significant difference was found in favor of the compulsory course in the sub-
dimensions of ego supportive language, self-recognition/self-disclosure, and I-language. Besides, it was determined that there is a
positive and significant relationship between students' effective communication skills and verbal intelligence levels. As a result, it
has been determined that, in terms of the development of communication skills, it is important that the ECS course is included in the
curriculum as part of the compulsory course.
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Introduction

In order for people to communicate with each other and to express their wishes, they must be in verbal or written
communication. Contact, while it is provided by speaking and using language skills in normal individuals, it is done in
different ways (sign language, etc.) in individuals with disabilities. However, regardless of the conditions, intelligence
and communication are important elements for expressing positive or negative emotions, solving problems, ensuring
environmental compatibility, and interpersonal agreement. When the education dimension is taken into consideration,
it is expected that the verbal intelligence and effective communication skills of the university students will be
developed so that they can develop in all aspects and shed light on the future.

While intelligence is defined as the capacity of living things to adapt to the environment (Piaget, 1952); it can also be
defined as the ability to adapt to the environment in different situations, to think abstractly, and to solve problems
(Patton et al,, 1986). Multiple Intelligence Theory, which has recently increased in popularity with the fields of
education and psychology and developed by Howard Gardner in 1983, is a theory that argues that there are different
intelligence areas and these intelligence areas are innate (Gardner & Hatch, 1989). In Gardner's theory, he defines
intelligence as the ability to solve problems (Gardner, 1993). In theory, there were eight different intelligence fields:
verbal/ linguistic, logical-mathematical, musical, bodily-kinesthetic, naturalist, visual/ spatial, interpersonal, and
intrapersonal (Gardner, 1997), but he added the existential intelligence in 2011. There are nine types of intelligence in
total (Gardner, 2011). According to Gardner, one or more of these types of intelligence can be more effective in the
individual (Gardner & Hatch, 1989).
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Looking at Gardner's intelligence fields; verbal/ linguistic intelligence is the ability to understand, use, and manipulate
written or spoken words productively. Logical-mathematical intelligence involves the elevated skill of manipulating
and understanding numbers and the ability to reason effectively. Musical intelligence is the ability to appreciate,
distinguish, compose, and perform in various musical forms. Bodily/ kinesthetic intelligence is the proficiency of using
the entire body to express ideas and feelings and the competence of using the body to produce or transform things.
Naturalistic intelligence is the ability to appreciate, categorize, classify, explain, and connect to things encountered in
nature. Visual/ spatial intelligence is characterized by being able to see an image or situation and quickly assess areas
that could be changed to transform or improve the appearance. Interpersonal intelligence is the proficiency of an
individual in perceiving the moods, aims, motivations, and emotions of others. Intrapersonal intelligence is having a
positive self-concept and life direction which is intrinsically grounded. Existential intelligence is the appreciation of
spirituality and understanding questions about life (Gardner, 1983; 1999; 2011).

In the research, the verbal/ linguistic intelligence field in the Multiple Intelligence Theory was discussed. The
competencies of individuals with verbal intelligence, such as reading, writing, and speaking, are at a higher level than
the competencies they have developed in other fields. Individuals with high verbal intelligence can use words more
effectively in oral or written form (Armstrong, 2009). It is thought that individuals with verbal/ linguistic intelligence
can gain their communication skills afterward. Intelligence is anticipated to be a basic requirement for effective and
healthy communication.

Communication is defined as the transfer of emotions and thoughts between at least two people with features such as
written, verbal or visual information exchange, perception and thinking skills, and receiving the received message by
the recipients (Obamiro, 2011; Taylor, 2005; Yetim & Cengiz, 2012). According to Anderson-Butcher et al. (2003),
communication is a process enabling us to understand others and enabling others to understand us. Communication
skills are expressed as the effective listening of individuals, the sensitivity of the receiver to the messages transmitted
and the response (Baker & Shaw, 1987; Egan, 1994). In the literature, different types of communication are mentioned
verbally and non-verbally (Taylor, 2005), it is mentioned that communication skills can be acquired later (Ersanli &
Balci, 1998), but it is not seen that a consensus definition has been made regarding the concept of effective
communication (Korkut-Owen & Bugay, 2014). Effective communication skills in line with the studies conducted; it can
be defined as having effective listening, empathy, and having the ability to express yourself correctly. Korkut (2005)
stated that effective communication skills can facilitate the lives of every person regardless of their profession and
feature. Gulbahar and Aksungur (2018) emphasized that teachers play an active role in solving problems depending on
their communication levels and that schools are very important for effective communication in terms of improving the
quality of education. Therefore, it can be said that having sufficient communication skills facilitates the lives of
individuals and increases the quality in bilateral agreements and social context.

It is obvious that it is important for university students to express themselves to another person, considering that they
will lead future generations in education, economy, culture, art, sports, and many other fields. As a matter of fact, due to
the socialization and socialization dimensions, especially verbal intelligence and communication skills of the Faculty of
Sport Sciences (FSS) students gain importance. In this study, it was aimed to examine the relationship between
effective communication skills and verbal intelligence levels of the FSS students. According to the variables of academic
GPA and the way of taking the Effective Communication Skills course, there is no study on communication skills and
verbal intelligence and it is aimed to shed light on other studies to be conducted.

Research Goal

The purpose of this study was to examine the relationship between effective communication skills and verbal
intelligence levels of Faculty of Sports Sciences students according to variables such as gender, department, age,
academic grade point average (GPA), and the way of taking the Effective Communication Skills course. According to the
purpose of the research, the research questions are as follows:

1. Isthere a difference between students' effective communication skills and verbal intelligence levels by gender?

2. Is there a difference between students' effective communication skills and verbal intelligence levels by
department?

3. Isthere a difference between students' effective communication skills and verbal intelligence levels by age?

4. Is there a difference between students' effective communication skills and verbal intelligence levels by academic
GPA?

5. Is there a difference between students' effective communication skills and verbal intelligence levels by the way of
taking the Effective Communication Skills course?

6. Isthere a relationship between students' effective communication skills and verbal intelligence levels?
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Methodology
In this section, the research model, participants, data collection procedure, data collection tools, and data analysis are
included.
Research Model

In the research, the correlational survey method, one of the quantitative survey methods, was used. In the correlational
survey method, it is aimed to determine the presence or degree of coexistence between two and more variables
(Karasar, 2009).

Participants

The research group consisted of a total of 230 volunteer students, 111 (48.3%) female and 119 (51.7%) male, selected
according to the simple random sampling method, studying at the Faculty of Sport Sciences (FSS) of the Afyon Kocatepe
University during the fall semester of the 2019-2020 academic year. The demographic information of the students is
shown in Table 1.

Table 1. Demographic information of the students participating in the research

Variable Level N %
Gender Female 111 48.3
Male 119 51.7
18-20 94 40.9
Age 21-23 103 44.8
24 and over 33 14.3
Teaching 91 39.6
Department Coaching 64 27.8
Recreation 75 32.6
3.58-4.00 (90-100) 4 1.7
3.15- 3.57 (80-89) 16 7.0
Academic GPA 2.72-3.14 (70-79) 80 34.8
2.29 -2.71 (60-69) 101 43.9
1.86- 2.28 (50-59) 29 12.6
The way of taking Effective Compulsory 49 21.3
Communication SKills Elective 19 8.3
course I did not take it 162 70.4

When Table 1 is examined, A total of 230 FSS students, 111 female (48.3%) and 119 male (51.7%), participated in the
study. 94 (40.9%) of students are 18-20 years old, 103 (44.8%) are 21-23 years old, and 33 (14.3%) are 24 and over
years old. 91 (39.6%) of the students are in Physical Education and Sports Teaching, 64 (27.8%) in Coaching Education,
and 75 (32.6%) in Recreation Department. 4 (1.7%) of the students have 3.58-4.00, 16 (7.0%) 3.15- 3.57, 80 (34.8%)
2.72- 3.14, 101 (43.9%) 2.29 -2.71, and 29 (12.6%) 1.86-2.88 academic GPA. Effective Communication Skills course
takes 49 (21.3%) of students as compulsory, 19 (8.3%) of students as elective, and 162 (70.4%) of students as did not
take it.

Data Collection Procedure

Scale use permissions were obtained from the authors prior to the study. Before collecting data, students were
informed about the purpose of the research and data collection tools. It was reported to the students that the
participation in the study was voluntary and that the results of this study would be used only for scientific purposes.

Data Collection Tools

In the research, “The Effective Communication Skills Scale” developed by Bulus et al. (2017) and “The Multiple
Intelligence Areas Inventory” developed by Armstrong (1993) and adapted into the Turkish language by Saban (2002)
were used.

The Effective Communication Skills Scale (ECS-S)

The scale consisting of a total of 34 questions and five sub-dimensions (Ego supportive language, active-participative
listening, self-recognition/self-disclosure, empathy, and I-language) is a 5-point Likert type. Cronbach’s Alpha values of
the sub-dimensions of the scale were reported between .72 and .85, and the total was reported as .82.
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In this current research, Cronbach’s Alpha values for the sub-dimensions of the scale; it was found to be .65 for ego
supportive language, .68 for active-participative listening, .61 for self-recognition/self- disclosure, .70 for empathy, and
.65 for I-language. Cronbach’s Alpha value of all sub-dimensions was calculated as.79.

The Multiple Intelligence Areas Inventory

It consists of eight sub-dimensions (verbal, logical/mathematical, visual/spatial, musical/rhythmic, bodily/kinesthetic,
naturalist, interpersonal, and intrapersonal intelligence) and a total of 80 questions. Cronbach’s Alpha value for all sub-
dimensions of the scale was found as .83 by Saban (2002). In this current study, ten items were used related to verbal
intelligence. The Cronbach’s Alpha value of the verbal intelligence sub-dimension was calculated as .90.

Data Analysis

In the evaluation of the data obtained from the research, frequency and percentage analysis was used for the findings of
the demographic characteristics of the students, and Variance analysis (One-Way ANOVA, independent t-test) was used
to compare the mean scores in unrelated measurements. In addition, Tukey test was used to determine the significant
difference, and Pearson Correlation Multiplication analysis was used to examine the relationship between the
relationship effective communication skills and verbal intelligence.

In the study, there is a possibility of a common method variance (CMV) tendency because the variables are evaluated
with the same scale, at the same time and by the same people. One of the most common methods of determining
whether this trend is in question is Harman's single-factor test (Podsakoff et al., 2003). In this context, all items used to
measure effective communication skills and verbal intelligence levels were subjected to non-rotation factor analysis. In
this case, in order to speak of the common method hypothesis, (a) the first factor should explain a significant part of the
variance alone or (b) a single factor should come out as a result of the analysis (Podsakoff et al., 2003).

In this context, a total of 44 statements related to two variables were subjected to non-rotation factor analysis. As a
result of the analysis, a total of 10 sub-dimensions with eigenvalues higher than 1 were determined. The total variance
explained by all sub-dimensions is 64.720%. The variance of the first sub-dimension is 23.832%, the variance of the
second sub-dimension is 8.395%, the variance of the third sub-dimension is 7.372%, the variance of the fourth sub-
dimension is 5.721%, the variance of the fifth sub-dimension is 4.444%, the variance of the sixth sub-dimension is
4.143%, the variance of the seventh sub-dimension is 3.109% the variance of the sub-dimension is 2.679%, the
variance of the ninth sub-dimension is 2.651%, the variance of the tenth sub-dimension is 2.372%. The results obtained
show that there is no CMV problem in the study.

Before using the parametric tests in the study, when histogram and distribution graphs were examined, it was seen that
the curve showed a symmetric distribution, and the Skewness and Kurtosis values were between -1.5 and +1.5
(Tabachnick & Fidell, 2013). In addition, the homogeneity of the sample was examined by Levene test according to
gender, department, age, academic GPA, and the way of taking the Effective Communication Skills course, and p value
was higher than .05. As a result of the analysis, it was seen that the data showed normal distribution and the group
variances were equal. According to the results, it was decided that the data set is suitable for parametric tests.

Findings / Results

The students' t-test results regarding effective communication skills and verbal intelligence levels according to gender
are given in Table 2.

Table 2. Effective communication skills and verbal intelligence levels of students according to gender

Sub-dimensions Gender N X SD t p

Ego supportive Female 111 23.77 3.77 .657 51

language Male 119 23.40 4.55

Active-participative Female 111 33.86 4.62 3.061 .00*

listening Male 119 31.65 5.99

Self-recognition/self- Female 111 17.48 3.70 933 71

disclosure Male 119 17.30 3.72

Empathy Female 111 31.16 4.99 1.014 31
Male 119 30.38 6.31

[-language Female 111 25.15 5.33 .062 .95
Male 119 25.10 5.56

Verbal intelligence Female 111 37.29 6.97 1.612 .10
Male 119 35.81 6.75

*p<.05
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When Table 2 is examined, there was a significant difference between the effective communication skills and verbal
intelligence levels of the students in the “active-participative listening” sub-dimension according to gender variable.
There was no significant difference in other sub-dimensions (p <.05). It is seen that the significant difference in the
active-participative listening (t = 3.061; p <.05) sub-dimension is in favor of female students.

The effect size value of the active-participative listening sub-dimension was calculated as .039. A significant difference
was found in the medium effect value between the groups (n?= .039) (Cohen, 1988). The students' One-Way ANOVA

results regarding effective communication skills and verbal intelligence levels according to department are given in
Table 3.

Table 3. Effective communication skills and verbal intelligence levels of students according to department

Variables Department N X SD df F P Etaz Tukey

Self- Teaching 91 16.64 3.46 2 Recreation*

recognition/ Coaching 64 16.54 2.93 221 11.530 .00* .368 Teaching /

self-disclosure  Recreation 75 19.02 4.06 223 Coaching
Teaching 91 24.77 5.09 2 Recreation*

I-language Coaching 64 23.85 4.96 221 4.871 .00* .094 Coaching
Recreation 75 26.64 5.94 223

Verbal Teaching 91 34.78 6.32 2 Recreation*

intelligence Coaching 64 36.12 6.57 221 7.797 .00* 210 Teaching
Recreation 75 3891 7.18 223

*p<.05

When Table 3 is examined, according to department variable of the students' effective communication skills and verbal
intelligence levels, there was a significant difference in the sub-dimensions of “self-recognition/ self-disclosure” [F
(2,221) = 11.530, p <.05], “I-language” [F (2,221) = 4.871, p <.05] and, verbal intelligence [F (2,221) = 7.797, p <.05].
There was no significant difference in ego supportive language, active-participative listening, and empathy sub-
dimensions (p>.05). According to the results of multiple comparison test (Tukey), a significant difference was
determined in favor of Recreation (X = 19.02) in self-recognition/ self-disclosure sub-dimension, in favor of Recreation

(X = 26.64) in I-language sub-dimension and, in favor of Recreation (X = 38.91) in verbal intelligence sub-dimension.
It was calculated a significant difference in very large value in self-recognition/ self-disclosure (Eta?=.368) and verbal
intelligence (Eta?=.210) sub-dimensions, and in large value in I-language (Eta2=.094) sub-dimension between groups

(Cohen, 1988). The students' One-Way ANOVA results regarding effective communication skills and verbal intelligence
levels according to age are given in Table 4.

Table 4. Effective communication skills and verbal intelligence levels of students according to age

Variables Age N X SD df F p Eta2? Tukey
Self- 18-20 94 16.64 3.33 2

recognition/ 21-23 103 18.03 4.07 221 3.522 .03* .051 18-20*
self-disclosure 24 and over 33 17.51 3.15 223 21-23
*p<.05

When Table 4 is examined, according to age variable of the students' effective communication skills and verbal
intelligence levels, there was a significant difference in the sub-dimension of the “self-recognition/ self-disclosure” [F
(2,221) = 11.530, p <.05]. There was no significant difference in ego supportive language, active-participative listening,
empathy, I-language, and verbal intelligence sub-dimensions (p> .05). According to the multiple comparison test
(Tukey) results, a significant difference in favor of 21-23 age (X = 18.03) was determined in the self-recognition/ self-
disclosure sub-dimension.

It was calculated a significant difference in medium effect value in self-recognition/ self-disclosure (Eta?=.051) sub-
dimension between groups (Cohen, 1988). The students' One-Way ANOVA results regarding effective communication
skills and verbal intelligence levels according to academic GPA are given in Table 5.

Table 5. Effective communication skills and verbal intelligence levels of students according to academic GPA

Variables Academic GPA N X SD df F p Etaz Tukey
3.58-4.00 (90-100) 4 34.25 2.62

Verbal 3.15-3.57 (80-89) 16 41.35 6.27 4 1.86-2.28*

intelligence 2.72-3.14 (70-79) 80 36.60 6.86 219 2.665 .03* .030 3.15-3.57
2.72- 3.14 (60-69) 101 36.47 691 223
1.86- 2.28 (50-59) 29 34.31 6.61

*p<.05
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When Table 5 is analyzed, a significant difference was found in the sub-dimensions of the “verbal intelligence” [F
(4,219) = 2,665, p <.05] according to academic GPA of the students' effective communication skills and verbal
intelligence levels. There was no significant difference in ego supportive language, active-participative listening, self-
recognition/ self-disclosure, empathy, and I-language sub-dimensions (p>.05). According to the multiple comparison
test results (Tukey), a significant difference was found in the verbal intelligence sub-dimension in favor of 3.15-3.57

academic GPA (X = 41.35).

It was calculated a significant difference in medium effect value in verbal intelligence (Eta2= .030) sub-dimension
between groups (Cohen, 1988). The students' One-Way ANOVA results regarding effective communication skills and
verbal intelligence levels according to way of taking the Effective Communication Skills course are given in Table 6.

Table 6. Effective communication skills and verbal intelligence levels of students according to way of taking the Effective
Communication Skills course

Variables ECS course N X SD df F p Eta2 Tukey

Ego Compulsory 49 25.06 3.03 2 Compulsory *

supportive Elective 19 22.64 4.66 221 3961 .02* .064 [ did not take it

language I did not take it 162 23.24 4.36 223

Self- Compulsory 49 18.55 3.65 2 Compulsory *

recognition/ Elective 19 16.05 2.46 221 3.722 .02* .057 Elective

self- I did not take it 162 17.19 3.76 223

disclosure

[-language Compulsory 49 26.74 5.23 2 Elective *

Elective 19 21.35 5.03 221 6470 .00* .118 Compulsory/

I did not take it 162 25.05 5.36 223 I did not take it

*p<.05

When Table 6 is examined, a significant difference was found in the sub-dimensions of the “ego supportive language” [F
(2,221) = 3.961, p <.05], “self-recognition/ self-disclosure” [F (2,221) = 3.722, p < .05] and, “I-language” [F (2,221) =
6.470, p <.05] according to way of taking the Effective Communication Skills course of the students' effective
communication skills and verbal intelligence levels. There was no significant difference in active-participative listening,
empathy, and verbal intelligence sub-dimensions (p>.05). According to multiple comparison test results (Tukey), a
significant difference was determined in favor of compulsory (X = 25.26) in ego supportive language sub-dimension,
in favor of compulsory (X = 18.55) in self-recognition/ self-disclosure sub-dimension, and in favor of compulsory
(X = 26.74) in I-language sub-dimension.

It was calculated a significant difference in medium effect value in ego supportive language (Eta2= .064) and self-
recognition/ self-disclosure (Eta?= .057) sub-dimensions, and in large value in I-language (Eta?= .118) sub-dimension
between groups (Cohen, 1988). The relationship between students' effective communication skills and verbal
intelligence levels is given in Table 7.

Table 7. The relationship between students' effective communication skills and verbal intelligence levels

Sub-dimensions 1 2 3 4 5 6
1. Ego supportive language 1

2. Active-participative listening 54 1

3. Self-recognition/ self-disclosure A40%* .34%* 1

4. Empathy A2%F A46%* 42 1

5. I-language 32%* 35%* 44x* A43%* 1

6. Verbal intelligence 29 19** 31 .33** .33** 1
*¥p<.01

According to Table 7, looking at the relationship between students' effective communication skills and verbal
intelligence levels, it has been noted that there is a positive relationship between verbal intelligence sub-dimension and
ego supportive language (r = .29**), active-participative listening (r = .19**), self-recognition/ self-disclosure (r =
.31*%), empathy (r = .33 **), [-language ( r = .33**) sub-dimensions. In general, it seems that there is a low relationship
between communication skills and verbal intelligence sub-dimensions (Buyukozturk, 2019).

Discussion

In this current study, the relationship between effective communication skills and verbal intelligence levels of FSS
students participating in the study according to the variables of “gender, age, department, academic GPA, way of taking
the Effective Communication Skills course” was investigated. The most striking result of this study is that the students
who take the Effective Communication Skills course within the scope of the compulsory course are more open to
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development and have awareness about themselves than the students who take the elective course. Therefore,
considering how important it is to communicate effectively and correctly in vocational education and work
environment; it is envisaged that the Effective Communication Skills course will be more effective and beneficial to take
place in the curriculum as a compulsory course.

As a result of the findings obtained from the research, it has been determined that female students are more careful and
motivated when listening to an individual they communicate with than male students, they care more about the
individuals they communicate with and provide confidence in communication. This situation can be explained by the
fact that women care about the details and they are more curious about their issues in life. While there are studies
supporting the research findings in the literature, there is a significant difference in the level of communication skills in
favor of female students in terms of gender variable (Amiri et al., 2013; Aydin et al., 2017; Lumma-Sellenthin, 2012;
Pelit & Karacor, 2015, Shankar et al,, 2013); in the study of Cavusoglu and Gunay (2014), there was no significant
difference between men and women students.

According to the students of the Department of Physical Education and Sports Teaching and Coaching Education, it was
found that the students of the Recreation Department have more awareness about themselves and can express their
thoughts and feelings clearly. Accordingly, it can be stated that the students of the Recreation Department express the
desired message better than other departments and have an impact on the listener. In the study conducted by Ceyhun
and Malkoc (2015), it was reported that there was no difference between the communication skills levels of the
Department of the Physical Education and Sport Teacher Teaching and Sports Management students. Similarly, in the
study of Tepekoylu et al. (2009), there was no significant difference between FSS students' perception of
communication skills. While these studies differ from the research findings; there are also studies in the verbal
intelligence sub-dimension that are parallel to the research findings (Avci, 2018; Kemec, 2016).

According to the results of the research, it was determined that the students in the 21-23 age group reflect their
feelings and thoughts more clearly, transparently than the students in the 18-20 age group, and are aware of what they
can do. It can be thought that this situation may be due to the maturity levels and experiences of the elderly. In the
study of Akyol (2019), when the communication skills of students in different faculties were compared, there was no
significant difference in terms of age variable. In the study conducted by Sener and Koraltan (2019), it was observed
that there was no significant difference between the communication competencies of FSS Sports Management students
according to age variable.

As a result of the research, it is seen that students whose academic average is 3.15- 3.57 can express themselves better
than those who are 1.86- 2.28 and have reasoning ability. Accordingly, it is an expected situation that individuals who
can take, grasp and make sense of the information have a high average grade point. Therefore, it can be stated that
individuals who can express themselves correctly and who have the capacity to convey their knowledge have a higher
grade point average. In their study, Bingol and Demir (2011) stated that students with high academic success have high
communication skills. Shan et al. (2014) found in their study that effective communication positively encouraged a
positive classroom environment and academic success. Therefore, it can be stated that effective communication skills
are important in promoting students' learning performance.

In the research, it was seen that students who took the Effective Communication Skills course as compulsory, could
communicate more positively with people, I-language better, express themselves clearly and feel the feelings without
blame, judgment, and criticism compared to students who take the course electively or not at all. In their study, Mendi
and Oguz (2018) found that students who took the Effective Communication Skills course to improve their
communication skills had higher cognitive and behavioral scores. In their study, Van der Molen et al. (2004) found that
dentist candidate students who took a course about communication skills gained more communication skills in dealing
with anxious patients and in determining anxiety.

In the research, a positive correlation was found between students' effective communication skills and verbal
intelligence levels. In this context, it is thought that it will be more beneficial to have an Effective Communication Skills
course in the departments within the curriculum. A study was conducted by Admire and Winnet (2019) on the
perception of basic communication skills education of university students, and as a result of the study, it was observed
that the module was perceived and the students' speaking and listening skills increased. In addition, in a study
conducted from another point of view, it was reported that by organizing a certain environment for children in
preschool age, critical motor skills can be developed while learning children's communication skills (Akamoglu et al,,
2019).

Conclusion

Results from this research and other studies show that effective communication skills and verbal intelligence support
each other. The fact that the students studying in the recreation department express themselves more easily reveals the
importance of creating more social environments for the students. In addition, verbal intelligence seems to be related
to academic success. As the most important result, it is considered will be effective that the Effective Communication
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Skills course in FSSs will be included in the scope of the compulsory course, in terms of the development of effective
communication skills of students.

Suggestions

According to the results of the research, environments, where students studying in the Department of Physical
Education and Sports Teaching and Coaching Education can express their feelings and thoughts more clearly and
communicate more, can be provided. More time and opportunities can be provided for students to express themselves
in lessons. Group activities can be done more in lessons. In these activities, more tasks can be given to male students to
express themselves and their feelings. University students can be directed to various clubs in the university where they
can communicate and express themselves from the moment they start school. Most importantly, it can be offered to
program makers as a suggestion for the Effective Communication Skills course to be included in the curriculum of all
parts of FSS.

All these suggestions will contribute to the development of students' communication skills. Even the most self-
confident or self-expressive people may have trouble communicating effectively with each other. Stress, emotions, and
various external factors play a positive or negative role in people's communication with each other in the professional
environment. Therefore, improving students’ communication skills will enable students to establish a more
comfortable, confident, and effective dialogue with other people in their professional life.

In future studies, other types of intelligence can be discussed and students' views on effective communication skills can
be examined. The effective communication skills between other faculty students and FSS students can be compared.
The causes of communicative differences between these students can be explored.

Limitations

This research is limited to a group of students studying at the FSS of a single university. In this research, effective
communication skills and verbal intelligence levels of students were discussed.
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