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Abstract: The purpose of the study is to examine pre-service teachers' impromptu speaking skills on the basis of the evaluations of 
the instructor, peers and their own. The study employed a descriptive case study design, one of the qualitative research methods. A 
total of 23 pre-service math teachers taking the course of Art of Effective Speech in a state university in Turkey in the 2016-2017 
academic year participated in the study. The data of the study were collected through the observations of the researcher and pre-
service teachers. Descriptive analysis was used in the analysis of the data. As a result of the study, it was found that in most of the 
observation items, the pre-service teachers found themselves inadequate in terms of impromptu speaking skills while they were 
found to be adequate by their peers and instructor. In addition, it was revealed that the pre-service teachers found themselves 
inadequate in some items related to the use of voice while they found themselves adequate in most of the items related to 
articulation/diction and body language and in all of the items related to communication. However, while the instructor observed that 
the pre-service teachers were generally competent in all the sub-dimensions, she determined that they needed improvement in the 
sub-dimensions of eye contact, pausing at the appropriate place and speaking without repeating words.   
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Introduction 

Speaking is a process that occurs during verbal communication and involves the use of appropriate sounds produced in 
the vocal tract to get the speaker's thoughts across (Tatham & Morton, 2011). Speaking is a language skill that enables 
individuals to directly convey their feelings and thoughts. Speaking, which enables individuals to interact with each 
other, is a skill used from an early age.  

Individuals need to speak accurately and appropriately in order to establish effective relations with the society in 
which they live and to lead a healthy life (Kansizoglu, 2012). As it is assumed that an individual who comes to school 
with a certain level of speaking skill knows how to speak, this skill is neglected and students are often not given the 
opportunity to speak for the sake of ensuring classroom management (Saglam & Dogan, 2013). Correspondingly, the 
responsibility of teachers to improve their students' speaking skills gains a greater importance.  

The communication channel most frequently used by teachers to carry out the teaching-learning process in the 
classroom is speaking. The teacher using the language through which he/she communicates accurately and beautifully 
ensures that the lesson is better understood by students (Katranci, 2014).  Qualification of the teachers in terms of 
making their students speak accurately and effectively is related to the education they received about speaking during 
their undergraduate education (Bulut et al., 2016). Pre-service teachers could not learn the curriculum, methods, 
materials and strategies effectively in their undergraduate period, and that those who could learn these could not apply 
them in real classroom environments. For this reason, since pre-service teachers start their professional life regardless 
of their abilities, instructors who train teachers should get to know them and encourage them to be engaged in effective 
teaching practices at the very beginning (Gersten et al., as cited in Scheeler et al., 2004). Academic staff at universities 
should be role models in speaking for pre-service teachers (Basaran & Erdem, 2009). In this context, it is important that 
the university education of pre-service teachers who will train students in the future should be qualified enough to 
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increase their professional competences. In order to increase the quality of university education, first of all, the 
competencies and knowledge levels of university instructors about speaking should be addressed. In their study, 
Mowbray and Perry (2015) determined that teaching skills of faculty members improved after participating in 
impromptu speech trainings. Speaking in public and oral evaluations are common in university education and can be a 
major cause of anxiety and stress for students. Skill of speaking in public is of great importance for new graduated 
looking for a job. For this reason, it is necessary to improve the presentation skills of university students as early as 
possible (Nash et al., 2016). 

Although speaking has a global value, curriculums or contents in which students are taught to speak in public are not 
universal and are affected by cultural differences (Boromisza-Habashi et al., 2016). Thus, teacher training targets and 
programs of each country may differ in terms of practices. As a reference document to be used for teachers to 
determine their competence level, in the processes of admission to the profession and induction, in the evaluation of 
performance of teachers and in the fostering of professional development, the General Competences of the Teaching 
Profession was updated by the Ministry of National Education in Turkey in 2020. In this reference document, there are 
domains of competences complementing each other such as “professional knowledge”, “professional skills”, 
“professional attitudes and values”, there are competences subsumed under these domains and there are specifications 
regarding these competences (Ministry of National Education [MoNE], 2017). In the competence of communication and 
collaboration under the domain of attitudes and values, there is the following specification: “Establishes effective 
communication and collaboration with students, colleagues, families and other stakeholders”. Teacher training 
institutions are expected to train pre-service teachers who know that speaking is the most basic communication tool 
and can acquire these professional competences.  

In the training of teachers who have developed speaking skills and can express themselves correctly, a qualified 
speaking education is required. Pre-service teachers who have received speaking education will provide their students 
with meaningful and useful learning environments in their professional life. It is very important for pre-service 
teachers to know their mistakes in speaking, to be able to evaluate their proficiency levels and to gain awareness about 
improving their speaking skills. In this regard, the purpose of the current study is to investigate the impromptu 
speaking skills of pre-service teachers. 

Literature Review 

Speaking (Tomak, 2021), which can be defined as a compelling skill that requires individuals to be unique and creative 
and to develop themselves in order to express themselves, is one of the most common language skills that pre-service 
teachers will use in their professional lives. Given that most of the conversations they will make in class with their 
students will develop simultaneously and that these will help them to communicate, it is important to evaluate the 
proficiency of teacher candidates in speaking and to improve their impromptu speaking skills. Impromptu Speech 

Impromptu speech refers to conversations made in daily life according to the conditions of the environment without 
any planning (Agarwal, 2010; Taser, 2006). Impromptu speech, which is included within the scope of speaking skills 
and education, is the most difficult and demanding speech among the types of speech. In this type of speech, negative 
situations such as the inability of the individuals to express their feelings and thoughts appropriately, the inability to 
use body language effectively, making a blunder, and using local words may be experienced (Emiroglu, 2015). In 
addition to these problems, other problems such as rapid speech (Cangi & Ozel, 2019), mistakes in intonation, emphasis 
and pronunciation (Akkaya, 2012), using gap fillers frequently (Clark, 1996) and inability to establish eye contact 
(Kemiksiz, 2019) can also be observed. In order to avoid such problems, it is important to develop individuals' ability to 
speak from an early age (Emiroglu, 2015). Impromptu speeches require developing a thesis and presenting examples of 
what individuals read, personal experiences, and existing situations. In this type of speech, individuals organize their 
knowledge to reach a meaningful result (Williamson, 2009). The topics of impromptu speech can consist of quotes, 
areas of interest, or keywords. Impromptu speeches have an introduction, development and conclusion parts as in 
other speeches (California High School Speech Association’s Curriculum Committee, 2004). Impromptu speeches are 
conversations that keep communication alive and have an important place in daily life (Singh, 2010).  Conversation, 
greeting and introducing, apologizing, thanking, asking and answering questions, asking for address, describing a place, 
talking on the phone, and conversations during visits are examples of impromptu speech (Gunes, 2020; Topcuoglu & 
Ozden, 2015).   

Impromptu speeches are of great importance for teachers, especially for class teachers giving basic language education 
and Turkish teachers (Kirbas & Kanatli, 2019). It was revealed that teachers’ impromptu speaking skills can contribute 
to the development of middle school students’ speaking skill (Karakoc-Ozturk & Altuntas, 2012) and of their 
pronunciation, stress and intonation (Cerci, 2014) and that middle school students expect their teachers to include 
more speaking activities (Bagci & Temizkan, 2006). In the study of Hsieh (2006) conducted with university students, it 
was revealed that impromptu speech improves students' speaking skills and contributes especially to vocabulary and 
correct use of words. In addition, in the study of Suthiwartnarueput (2017), it was concluded that students had fun in 
impromptu speeches and their self-confidence increased in the language learning process.  
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When studies on impromptu speech of university students were examined (Browne & Fulcher, 2017; Hwang et al., 
2016; Litman et al., 2018; Safdari & Fathi, 2020; Zou, 2013), it was determined that they largely focused on speaking 
skills of university students receiving foreign language education and on the development of their skill of speaking in 
public. There are also technology-assisted impromptu speech studies (Butler, 2017; Hung & Huang, 2016; Lohmander 
et al., 2021) and studies investigating university students’ state of anxiety about speaking in public while addressing 
the language learning processes (Hunter et al., 2014; LeFebvre et al., 2018, 2020; Nash et al., 2016). Moreover, in 
addition to studies where impromptu speech skills are developed by applying certain techniques (Bulut et al., 2016; 
Kuru, 2017), there are studies where impromptu speech skills are measured and evaluated (Hansen, 2016; Iberri-Shea, 
2017; Kiymaz & Doyumgac, 2020; LeFebvre et al., 2015; Schneider & Bodensohn, 2017; Schreiber et al., 2012; Yuceer, 
2014).  

What is important in the creation of an effective evaluation environment in the classroom is the goal of the evaluation 
methods that teachers use in the classroom. Accomplishment of this goal is directly related to the assessment methods 
used by the teacher, the criteria determined, the teacher's feedback, the teacher's preparation and knowledge of the 
assessment, the teacher's student perception and assessment environment (Brookhart, 2003). Pre-service teachers' 
receiving effective and constructive feedback in the classroom environment or experiencing ineffective strategies can 
affect their future performance in their professional life (Rathel et al., 2008). The feedback given can also occur in the 
form of peer evaluation and self-evaluation. 

Peer Evaluation  

Although peer evaluation is a part of peer teaching, it refers to the assistance given by one student to another in the 
learning-teaching process (Johnson, 2004) and their evaluating each other according to certain criteria or checklists 
determined by their teachers (Falchikov, 2007). Peer evaluation in teacher education is an invaluable learning tool to 
support the development of pre-service teachers' skills required in their professional lives (Sluijsmans & Prins, 2006). 
Peer evaluation offers many benefits such as increasing pre-service teachers' professional knowledge and enabling 
them to see their mistakes again (Tunkler, 2019), skills of planning, classroom management, preparation for the lesson 
and relating to real life (Biri, 2014) and fostering critical thinking and decision-making skills of pre-service teachers 
(Yigit & Kirimli, 2015).  Peer evaluation includes tasks that require time for reflection, comparison and communication 
(Topping, 1998). Studies on the negative aspects of peer evaluation (Cheng and Warren, 2005; Dundar, 2016; 
Gurbuzoglu-Yalmanci, 2016; Hamzadayi and Dolek, 2017; Hasirci, 2018; Izgar and Akturk, 2018; Ozdemir and Erdem, 
2017; Panadero and Brown, 2017; Sarpkaya-Aktas, 2017) indicate that there is a problem of objectivity in peer 
evaluation. Peer and self-evaluation approaches also play an important role in teacher training programs and can 
positively affect pre-service teachers' professional lives by improving their academic performance (Roberts, as cited in 
Aslanoglu, 2017). Peer evaluation and self-evaluation are related concepts (Liu & Carless, 2006).  

Self-Evaluation  

Self-evaluation is a form of evaluation that allows students to reflect on their learning processes and results (Brown & 
Harris, 2014; Sluijsmans et al., 1998; Spiller, 2012) and judge their own work (Falchikov & Goldfinch, 2000). Teachers 
use self-evaluation for students to be involved in the evaluation process so that they can determine the criteria to be 
used in evaluating their own work, for students to make an intense effort while performing tasks, and take 
responsibility for learning and evaluation (Ross, 2006). Self-evaluation includes the features of self-regulation 
addressed in learning theories such as defining students' competences and tasks and allowing them to evaluate 
learning outcomes at a metacognitive level (Zimmerman, 2008). Self-evaluation competence involves conducting a 
realistic evaluation. However, sometimes objective and realistic evaluations cannot be made because students have 
prejudices and tend to evaluate their own work at higher standards (Butler, 2011). Uyar et al. (2016) found that pre-
service teachers studying in different teaching fields did not make objective self-evaluation. The use of peer evaluation 
and self-evaluation at the university level increases effective learning (Aslanoglu et al., 2020) and students’ success in 
communication (Ozan & Yurdabakan, 2008) as they take responsibility for learning. Peer evaluation and self-evaluation 
enable students to develop critical and reflective thinking skills and participate in the evaluation process (Wanner & 
Palmer, 2018). The peer evaluation and self-evaluation scales prepared on the basis of teacher opinions to evaluate 
primary school students (Lysaght et al., 2017) can be seen as a way of expressing the responsibility for learning which 
teachers aim to impart to their students from an early age within certain criteria. In this respect, Wanner & Palmer 
(2018) stated that these types of evaluation should be explained to students and the teacher should be involved in the 
process as a part of it.   

Methodology 

The current study employed the case study design, one of the qualitative research methods. Case study refers to the 
investigation of an up-to-date phenomenon in its real context (Yin, 2003). Case studies are conducted to “describe”, 
“explain” and “evaluate” different social phenomena. The main purpose of the descriptive case study is to clearly 
conceptualize and describe an up-to-date phenomenon. In this way, the reader is offered the opportunity to form an 
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opinion on the real environment of the phenomenon described (Gall et al., 1999). In the current study, the pre-service 
teachers' impromptu speaking skills were observed from three different perspectives (instructor, pre-service teachers, 
and peers) and the observation results were described. 

Research Goal 

The purpose of the current study is to investigate the impromptu speaking skills of pre-service teachers. To this end, 
answers to the following research questions were sought: 

How are the pre-service teachers’ impromptu speaking skills in the dimensions of use of voice, articulation, body 
language and communication, 

 According to the evaluation of the instructor? 
 According to their self-evaluation? 
 According to peer-evaluation? 

Sample and Data Collection 

A total of 23 pre-service math teachers taking the course of Art of Effective Speech in a state university in Turkey in the 
2016-2017 academic year participated in the current study. Criterion sampling, one of the purposive sampling 
methods, was used in the selection of the participants. The criteria taken into consideration in the selection of the 
participants include the following: attending a grade level except for the 1st grade level at university, attending a 
numerical department, having taken a course on verbal expression and regularly attending the Art of Effective Speech 
course throughout the term. In this context, 2 of the 25 pre-service teachers were excluded from the study as they did 
not regularly attend classes. The participants were coded as S1, S8, ... . Information about the participants is given in 
Table 1. 

Table 1. Information about the participating pre-service teachers 

Code Name Gender Grade Level Topic of Speech 
S1 Male 4 Topic 1 
S2 Male 4 Topic 13 
S3 Female 2 Topic 15 
S4 Female 4 Topic 20 
S5 Female 4 Topic 23 
S6 Female 4 Topic 10 
S7 Female 4 Topic 4 
S8 Female 4 Topic 16 
S9 Male 4 Topic 2 

S10 Female 4 Topic 21 
S11 Male 4 Topic 17 
S12 Male 4 Topic 19 
S13 Female 4 Topic 22 
S14 Female 4 Topic 5 
S15 Female 2 Topic 12 
S16 Male 4 Topic 6 
S17 Male 4 Topic 8 
S18 Female 4 Topic 18 
S19 Male 4 Topic 9 
S20 Male 4 Topic 3 
S21 Female 3 Topic 7 
S22 Female 4 Topic 14 
S23 Female 4 Topic 11 

Total 14 Females 
9 Males 

20 persons_4th grade  
2 persons_2nd grade  
1 person_3rd grade  

 

The data were collected through the observations of the researcher and pre-service teachers. Firstly, the pre-service 
teachers were informed about the study to be conducted and their consent was gained for the video recording. In the 
study, three observation forms were used: Peer Evaluation Form, Instructor Evaluation Form and Self-Evaluation Form.  
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Preparation of the observation forms  

In the preparation of the observation form, primarily the topics studied in the Art of Effective Speech course and the 
elements that should be considered in speech were taken into consideration. In this context, the relevant literature was 
reviewed and an item pool consisted of 42 items was constructed. The item pool was submitted for a review of 2 field 
experts and in light of their feedbacks, some items were removed from the pool. The experts specialized in the field of 
language teaching. The final observation form was comprised of 22 items. The observation form has four main headings 
called the Use of Voice, Articulation/Diction, Body Language and Communication. The items in the Instructor 
Observation Form, Peer Evaluation Form and Self-Evaluation form are the same just with different subjects and verb 
forms in the sentences. For example, the statement in the self-evaluation form "I used my tone of voice effectively." was 
turned into the statement "He/she used his/her tone of voice effectively." in the peer evaluation form and instructor 
evaluation form. The items in the impromptu speech form were scored from “the least adequate; 1 point” to “the most 
adequate; 5 points”. The speech performance of the pre-service teachers for each item was determined by taking the 
mean of the scores taken from the self-evaluation form, peer evaluation form and instructor evaluation form.   

Determination of the topics of impromptu speech  

A total of 71 topics were determined for the impromptu speeches of the pre-service teachers. These topics were 
reviewed by 2 experts and reduced to 59 topics. The topics were presented to the pre-service teachers in the following 
forms: questions, completion of because .......... and statements indicating a judgement. The topics selected by the pre-
service teachers are shown in Table 2. 

Table 2. Impromptu speech topics selected by the pre-service teachers 

1 Animal shelters should be closed. 
2 What are your phobias? 
3 Which country do you want to see most? Why?  
4 Marriage is an important issue. 
5 If I were a teacher, I would ........... because … 
6 I like listening to music because … 
7 Talk about the book you last read. 
8 Hobbies make people happy. 
9 Women must cook. 
10 What kind of television programs do you watch? 
11 The most important cause of environmental pollution is .... because ....  
12 Do you like math problems? 
13 Talk about a teacher important to you. 
14 Marriage programs on TV should be cancelled because… 
15 I do not like the internet at all because … 
16 I use the internet very frequently. 
17 I use the … social sharing source the most. 
18 Who do you think cook the dish you like the most? Why? 
19 How is your dream home? 
20 Life is valuable because … 
21 I think people from different faiths can marry because … 
22 If I would like to write, it would be about … because … 
23 What would you like to do in your summer holiday? 

Observation process  

A camera was placed in the classroom to record the observations in the study. The camera was positioned sometimes at 
the back of the classroom and sometimes at the right edge of the classroom, depending on the situation of other 
students in the classroom blocking the view of the speaker. The research environment was the class. In the classroom, 
there is a table and a white board behind it apart from the desks in rows in the class. The pre-service teacher, who got 
the turn to speak, made his/her speech next to or in front of this table.  

The pre-service teachers were asked to choose three pieces of paper from the bag containing the topics and decide on 
one of the topics written on these three pieces of paper and give a speech of at least 2 minutes on the selected topic. 
Before the pre-service teacher started the speech, the instructor stated that he/she would record; then, the process was 
initiated. Before the speech, the pre-service teachers were given 1 minute to think about what they would say. After 
each pre-service teacher finished his/her speech, peer evaluation forms were distributed to his/her friends and he/she 
was given the self-evaluation form. Evaluation forms were collected before each new speech and new forms were 
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distributed to evaluate the speech of the other pre-service teacher. After watching the video recordings again, the 
instructor made a separate evaluation for each pre-service teacher. 

Analyzing of Data 

The collected data were analyzed by means of descriptive analysis considering the specific headings in the observation 
forms. In descriptive analysis, data are summarized according to previously determined themes (Yildirim & Simsek, 
2018).  The headings in the observation form formed the themes and sub-themes and in this context, the observation 
records were examined and analyzed together with the observation scores and means. The observations of the 
instructor were enriched by macro and micro analyzes of the video recordings besides the observation scores and they 
were supported with direct quotations in line with the themes.  

In qualitative research, validity and reliability are addressed under the concept of “trustworthiness”. In this context, 
credibility and transferability of the study are examined to establish validity while dependability of the study is 
examined to establish reliability (Lincoln & Guba, 1985). Within the context of credibility, expert review was capitalized 
on. The researcher sought the opinions of an expert specialized in the field of qualitative research before and during the 
observation. Within the context of transferability, the participants were selected through the purposive sampling 
method. Within the context of dependability, the researcher gave 40% of the video recordings and the observation 
forms of the instructor to a field expert. The researcher examined the speech behaviours in the videos together with an 
instructor who is an expert in language teaching and evaluated similar situations in the observations. Within the 
context of consistency analysis, it was determined whether the research process was applied with the same techniques 
for each pre-service teacher and whether the observations were carried out through similar processes. 

Findings / Results 

The means of the observation scores given to the Instructor Evaluation Form, the Peer Evaluation Form and the Self-
Evaluation Form and the data obtained from the video recordings constitute the findings of the study. Table 3 shows 
the mean scores obtained from the observations of the instructor, peers and pre-service teachers for each observation 
item.  

Table 3. Observation scores 

 

 
Item 

 Observation Items 
       1 point             5 point 

Instructor 
Evaluation 

 

Peer 
Evaluation 

 

Self-
Evaluation  

 

T
h

e
 u

se
 o

f 
v

o
ic

e
 

(+) 
1 He/she used his/her tone of voice 

effectively. 
4.66 4.41 3.96 

(-) 
2 His/her voice trembled while 

speaking. 
1.17 1.48 2.96 

(-) 
3 He/she was gasping while speaking. 

(He started breathing fast.) 
1.00 1.30 4.13 

(-) 
4 He/she was out of breath while 

speaking. (He/she had difficulty in 
breathing.) 

1.04 1.26 4.13 

(-) 

5 As he/she finished his/her sentence, 
his/her voice became low. (His voice 
gradually faded towards the end of 
the speech.) 

1.17 1.34 4.48 

A
rt

ic
u

la
ti

o
n

/
D

ic
ti

o
n

  

(+) 
6 He/she pronounced letters correctly. 

(He/she did not slur, rather 
pronounced them distinctly). 

4.30 4.47 4.09 

(+) 7 He/she correctly pronounced words. 4.43 4.58 4.43 
(-) 8 He/she spoke in a local dialect. 1.22 1.64 4.26 
(+) 9 He/she paid attention to intonation. 4.26 4.25 3.83 

(+) 
10 He/she paid attention to stress in the 

sentences. 
4.22 4.27 3.78 

(+) 
11 He/she paid attention to pauses 

while speaking. 
3.74 4.34 4.04 

(-) 
12 He/she used gap fillers such as eee 

and ııı while speaking. 
2.13 2.01 3.52 

(-) 
13 He/she repeated some specific words 

while speaking.  
1.96 2.01 3.48 
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Table 3. Continued 
 

 
Item 

 Observation Items 
       1 point             5 point 

Instructor 
Evaluation 

 

Peer 
Evaluation 

 

Self-
Evaluation  

 

B
o

d
y

 
L

a
n

g
u

a
g

e
 (+) 14 He/she used gesture. 4.65 4.27 3.78 

(+) 15 He/she used mimics. 4.87 4.25 3.87 
(+) 16 He/she used hand and arm 

movements effectively. 
4.65 4.11 3.96 

(-) 17 He used hand and arm movements in 
exaggeration. 

1.17 2.72 3.39 

C
o

m
m

u
n

ic
a

ti
o

n
 

(+) 18 He/she made eye contact with the 
listener. 

4.00 4.43 4.57 

(+) 19 He/she paid attention to the rules of 
courtesy while speaking. 

4.77 4.67 4.83 

(+) 20 He/she explained the topic 
coherently. 

4.91 4.59 4.57 

(+) 21 He/she felt comfortable while 
speaking. 

4.43 4.42 3.74 

(+) 22 He/she spoke fluently. 4.70 4.60 4.17 

          *(-) denotes negative behaviours in speech; (+) denotes desired behaviours in speech 

In Table 3, there are 5 observation items regarding the use of voice. First of these observation items is the effective use 
of tone of voice. In the observations of the instructor regarding this item, the instructor seems to have evaluated the 
pre-service teachers positively in terms of impromptu speech by assigning a score over the average. The same item was 
also evaluated positively by the peers having assigned a score over the average; yet, the pre-service teachers evaluated 
themselves less positively in terms of using their tone of voice effectively. The pre-service teachers were found to 
evaluate themselves less positively in terms of using their tone of voice than the instructor and their peers. The item 
regarding the trembling of voice was scored by the instructor and peers with a score below the average; that is, it was 
evaluated to be a positive behaviour of speech for the pre-service teachers. Similarly, the pre-service teachers also 
evaluated themselves positively for this item by giving a score below the average. While the peers of the pre-service 
teachers found them more competent in the items related to the use of breath and lowering voice, the pre-service 
teachers made negative evaluations of themselves in relation to becoming out of breath and lowering voice. On the 
other hand, the instructor evaluated the pre-service teachers more positively in the use of breath and lowering voice by 
assigning a score far below the average indicating fewer mistakes of the pre-service teachers.  

By evaluating each pre-service teacher individually and in light of the instructor’s observations in the class and from 
the video recordings, the items in which the pre-service teachers made frequent mistakes under the heading of the “Use 
of Voice” and evaluated negatively in their speeches were determined. In terms of the effective use of tone of voice, S5, 
S9, S10 and S13 were observed to have exhibited a more negative speech behaviour compared to the other pre-service 
teachers. In addition, it was observed that while S4, S5 and S10 were speaking, their voice lowered, that S6 became out 
of breath and that the voice of S4 trembled.  

The evaluations made in the observation forms filled by the instructor, peers and the pre-service teachers themselves 
in relation to the items subsumed under the heading of “Articulation/Diction” such as correct pronunciation of letters 
and paying attention to intonation and stress were found to be positive with mean scores over the average. Observation 
scores assigned to the pre-service teachers for the items of pronouncing words correctly, pronunciation, stress and 
pausing were found to be higher than the scores assigned by the instructor. In these items, the peers seem to consider 
their friends more competent. According to the evaluations made by the instructor and peers, the pre-service teachers 
used local dialects very little. In addition, it was found that the pre-service teachers used gap fillers and repeated some 
specific words not much. However, according to their self-evaluation scores, the pre-service teachers evaluated 
themselves negatively in terms of using local dialects, gap fillers and repeating some specific words.  

By evaluating each pre-service teacher individually and in light of the instructor’s observations in the class and from 
video recordings, the items in which the pre-service teachers made frequent mistakes under the heading of 
“Articulation/Diction” and evaluated negatively in their speeches were determined. From among these items, the most 
frequently exhibited negative speech behaviour was found to be paying attention to pauses. In this regard, the pre-
service teachers coded as S1, S4, S5, S9, S12, S14, S21, S22, S23 were found to not exhibit the speech behaviour of 
paying attention to pauses at the adequate level and to be negatively evaluated by the instructor. A sample from the 
observations regarding this item is given in Picture 1.  
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Picture 1. Pausing behaviour in the speech of S23 

In Picture 1, S23, one of the pre-service teachers, kept the pause time long in her speech and started thinking by raising 
her eyes. Afterwards, she laughed saying “I forgot… got confused… (Video recording: 1.23-1.29)”. Here you can see the 
behaviour of smiling and raising her hand to her chin.  

In addition, the pre-service teachers were assigned observation scores below the average for the items of pronouncing 
letters correctly (S2, S3, S20, S22), using gap fillers (S17 and S18) and repeating some specific words (S3, S5, S16, S17); 
thus, were negatively evaluated. One of the pre-service teachers, S22, got a low observation score on the pronunciation 
of letters correctly, as he/she pronounced the sounds of s and ch in a more dominant and lisping way. Regarding the 
frequent use of gap fillers, S17 made a speech about hobbies that make people happy and expressed his/her opinions as 
follows: “Eııı hanging out with my friends ....  as everyone wishes to do .... eııı reading books, eıı listening to music are  
among my hobbies …(Video recording: 0.47s-01.15s)”. Thus, it was determined that this pre-service teacher used gap 
fillers such as eııı frequently while speaking. Regarding the repetition of some specific words, in his/her speech on the 
topic of likening to listen to music, Ö16 said that “…That is, the person identifies with himself/herself. That is, it reveals 
the feelings of the person. That is, feelings of the person are sometimes revealed. That is, the person’s good and bad 
feelings may sometimes be revealed but it is good for me in any case… (Video recording: 0.39 s-1.00 s)”; thus, he/she 
repeatedly used the words “that is” and “sometimes”. With regard to paying attention to intonation, S5 and S9 did their 
speech in the same tone and without paying attention to stress; they continued their speech in a plain and monotonous 
manner. Regarding the correct pronunciation of words, it was observed that the pre-service teacher S20 could not 
pronounce some words well because he/she used her jaw and mouth motionless.  

The evaluations made in the observation forms filled by the instructor and peers in relation to the items subsumed 
under the heading of “Body Language” such as the use of gestures and mimics and their effective use were found to be 
positive with mean scores over the average. In relation to the last item under the heading of body language, the use of 
hand and arm movements in exaggeration, the instructor gave the lowest score, indicating that the pre-service teachers 
used hand and arm movements appropriately. The pre-service teachers were also found to be successful by their peers 
in this item; yet, their score is a bit higher than the score given by the instructor but they also indicated that the pre-
service teachers did not use their hand and arm movements in exaggeration. On the other hand, while the pre-service 
teachers evaluated themselves, they stated that they used hand and arm movements in exaggeration. In light of the 
individual observation scores of the pre-service teachers, the pre-service teacher S20 was found to be not exhibiting 
the proper speech behaviour in terms of effective use of hand and arm behaviours. He/she did not use his hands 
according to the rhythm and fiction in his/her speech, but continued his/her speech by playing with the topic paper 
he/she chose and sitting at the table. In addition to these observations, S17 also used body language in his/her speech 
by bringing his/her feet together in the front frequently and playing with the paper in his/her hand. S4 and S13 are 
among the other students who were observed to be unable to use hand and arm movements effectively. Samples 
regarding this item are shown in Picture 2 and Picture 3. 
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Picture 2. Hand and arm movements and body                 Picture 3. Hand and arm movements and body 
language of S20                     language of S17 

Regarding the exaggerated use of hand and arm movements in impromptu speech, S4, one of the pre-service teachers, 
got very excited during her speech and showed this excitement by using hand and arm movements in an exaggerated 
manner. Samples regarding this situation are given in Pictures 4 and 5. 

 

Picture 4. Hand and body movements of S4        Picture 5. Hand and arm movements of S4 

In the “Communication” dimension, which is the last part of the impromptu speech observation form, it was 
determined that the pre-service teachers found themselves good in the items of establishing eye contact with the 
listener and obeying the rules of courtesy by giving a score above the average. These two items were observed in a 
similar way by the instructor and their peers, and although they gave scores lower than the pre-service teachers 
themselves, their scores were also found to be above the average. The pre-service teachers were found to have 
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evaluated themselves in the items of explaining a topic coherently, speaking fluently and feeling comfortable while 
speaking less positively than the instructor and their peers; yet, the scores they gave to themselves were also found to 
be above the average, indicating that they found themselves competent enough in these items.  

When the observations made by the instructor under the heading "Communication" of the observation form were 
examined, it was determined that the most negative situation experienced in speech is related to establishing eye 
contact to the listener. A sample picture related to this situation is given in Picture 6. 

 

Picture 6. S16’s avoiding eye contact  

In Picture 6, it is seen that S16 is facing upwards. It was observed that S16 often avoided making eye contact with his 
classmates during the speech. The fact that S16 walked around the table quickly before starting to speak and started to 
relax his fingers can be interpreted as his being anxious and excited about starting to speak. It was also observed that 
the pre-service teachers S4, S9, S13 and S17 did not feel comfortable while speaking. One of the pre-service teachers, 
Q17 expressed his/her excitement as follows: “Sorry, I am very excited” while S9 showed that he/she did not feel 
comfortable while speaking by exhibiting the behaviour of swinging where he was standing. Regarding the rules of 
courtesy, Q22 warned his/her friend at the beginning of the speech, who wanted to give suggestions about his/her 
topic, by saying "Leave it to me”. However, afterwards, this tension ended when he/she and other classmates laughed 
and it was observed that the pre-service teacher returned to the rules of courtesy.  

The pre-service teachers S7, S10, S12, S14 and S15 got high scores in the observations of all the items subsumed under 
the heading “Communication” and it was observed by the instructor that they displayed positive speaking behaviour. 
Apart from the items in the observation forms, especially during the distribution of the peer assessment form, some 
pre-service teachers were observed to be talking to each other and to utter such statement as "We are friends; I will 
give you a high score". In this respect, it is possible to say that some of the scores in the peer evaluation forms are not 
realistic and that the pre-service teachers also wanted to be evaluated with a higher score by their peers.  

Discussion 

As a result of the current study, it was revealed that in most of the observation items related to impromptu speaking 
skills, the pre-service teachers evaluated themselves less positively than their peers and instructor and that they did 
not find themselves adequate. The pre-service teachers found themselves inadequate by giving points above the 
average for 8 of the 8 items regarding negative speaking behaviours. Although they gave points above the average to 10 
out of the 14 items regarding positive speaking behaviours, they still evaluated themselves with lower scores than their 
peers and lecturers did. On the other hand, in most of the observation items, it was concluded that the peers and the 
instructor found the pre-service teachers adequate in terms of using their impromptu speaking skills correctly. While a 
realistic self-evaluation is a basic communication skill that students acquire outside the classroom (LeFebvre et al., 
2015), evaluation is seen as a concept through which pre-service teachers can reflect their perceptions of professional 
competence and their own competencies (Schneider & Bodensohn, 2017). In this regard, it can be said that the 
approaches adopted by pre-service teachers in the self-evaluation process are important. In the study conducted by 
Eyup (2013), it was revealed that university students found themselves inadequate in using speaking skills, and the 
reason for this was shown that students did not receive a qualified education on speaking skills in their primary and 
secondary education. In the study conducted by Cangi and Ozel (2019) on the fluent speaking skill of adults, it was 
found that the adults considered themselves highly successful in fluent speaking, contradicting with the results of the 
current study. This might be because the participants of the current study are younger than adults and as the current 
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study was conducted within the context of a course at university, the participating pre-service teachers were more 
knowledgeable on the features and criteria of a good speech. In the study conducted by Ceran (2012) regarding the 
mastery of a subject within the scope of a lesson, it was revealed that the pre-service teachers who took the Speaking 
Education course expressed themselves better in daily life.  

In the study, it was determined that among the observation items related to the use of the voice, the most negative 
evaluation of the pre-service teachers was on the items of being out of breath, gasping and lowering the voice. These 
problems may have occurred because of the pre-service teachers' not being able to adjust their breathing well at the 
beginning of the speech and this continued throughout the speech. However, the interpretation and evaluation of these 
items by the instructor were different from those of the pre-service teachers because according to the instructor, these 
speech behaviours indicated in these items only occurred at the beginning of the speech.  

According to the results of the current study related to the heading of articulation and diction, the pre-service teachers 
were evaluated negatively in terms of using local dialects and repeating specific words by themselves, their peers and 
instructor. This might be because the majority of the pre-service teachers came from the western region of Turkey to 
study at this university and thus, they tend to use the dialect of this region. However, although the teacher candidates 
thought that they carried this local dialect to their speeches, such a situation did not occur throughout their entire 
speech. Under this heading, the item most negatively evaluated in the observations of the instructor is the use of pauses 
in the speech. It was also revealed that some pre-service teachers did not exhibit correct speaking behaviour in terms of 
using gap fillers, repeating some specific words and pronouncing letters accurately. Clark (1996) defined gap fillers in 
speech as verbal and visual expressions that are sometimes seen in the form of the speaker's clearing his/her throat, 
laughing, exhibiting different gestures and mimics and stated that the use of repetitive words is quite common in 
spontaneous speeches. In this context, the reason for the pre-service teachers’ using gap fillers and repeating words 
may be because they wanted to prolong the speech to fill the time given for them to speak. Some pre-service teachers 
emphasized this situation by thinking aloud about what they could tell and what more they could add in their speech. 
This result of the current study is similar to the result of Kiymaz and Doyumgac (2020) stating that pre-service teachers 
included unnecessary repetitions in their impromptu speeches. In their study, Safdari and Fathi (2020) revealed that 
university students reduced their mistakes in speech and developed a more fluent speech as a result of a dynamic 
evaluation. In this respect, it can be said that an effective evaluation method can reduce the problems in speaking.  

In the study, it was revealed that three pre-service teachers did not show the expected behaviours in intonation and 
correct pronunciation. It can be said that one of these pre-service teachers had a problem with pronunciation as 
his/her mouth was almost closed during his/her speech. It can be said that the intonations of the other two pre-service 
teachers progressed in a flat and monotonous manner, since they woke up late and came to the class and had not yet 
become fully alert. Singh (2010) determined that some of the university students who were learning foreign languages 
and making impromptu speech had problems with pronunciation. In the study conducted by Browne and Fulcher 
(2017), it was revealed that pronunciation is related to the familiarity of the listener with the sounds in the speech, 
especially in the process of learning a foreign language. In this respect, it can be said that there are different factors that 
affect pronunciation. In the current study, it was also concluded that the pre-service teachers were evaluated more 
positively by their peers than the instructor in the observations regarding the correct pronunciation of letters, stressing 
and pausing. Similar results were obtained in the study of Ozdemir and Erdem (2017). In their study on presentation 
skills with pre-service computer teachers, it was determined that the mean score assigned by the peers was higher than 
the mean score assigned by the instructor. 

It was revealed in the current study that the pre-service teachers evaluated themselves positively in the dimension of 
“Body Language” and that they were of the opinion that they exhibited correct behaviours in the items found in this 
dimension. However, it was concluded that the pre-service teachers negatively evaluated their speaking behaviours 
regarding the exaggerated use of hand and arm movements. Moreover, the peers and instructor were also found to 
have observed exaggerated use of hand and arm movements by the pre-service teachers. Some pre-service teachers 
used body language, hand and arm movements incorrectly and in an exaggerated manner, and displayed body postures 
such as swinging, putting their feet together in the front, playing with paper and leaning on the table. These situations 
can be explained in relation to the emotional states of the pre-service teachers who said they were excited at the 
beginning of their speech. In the study of Kemiksiz (2019), in which pre-service teachers were evaluated by their peers, 
it was revealed that gestures and mimics, sound intensity and eye contact are factors that support the content of the 
speech by pre-service teachers. The use of body language in speaking increases students' interest in using and learning 
language (Benzer, 2015). It is important for teachers to use body language correctly while communicating with 
students (Habaci et al., 2013). Thus, it can be said that pre-service teachers, as future teachers, need to use body 
language correctly in order to be able to communicate effectively with their students. 

It was revealed that the pre-service teachers were evaluated positively by themselves, their peers and the instructor in 
all the items in the Communication dimension. However, the instructor was found to have evaluated the pre-service 
teachers more negatively than themselves and their peers for the items regarding establishing eye contact and paying 
attention to the rules of courtesy. It can be said that some pre-service teachers were excited and preferred eye contact 
with their close friends while talking in class, so they could not make eye contact with others. In their study, Nash et al. 
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(2016) found that evaluations of speaking in public are effective in enabling students to establish eye contact and to 
reduce their speech anxiety.  In the study conducted by Akkaya (2012) on pre-service teachers, it was found that the 
participants experienced problems of excitement and feeling uncomfortable while speaking in front of the public. 
LeFebvre et al. (2020) demonstrated that the speech anxiety of university students decreased as a result of their 
participating in a course of speaking in public. In the study conducted by Ozden (2018), it was revealed that pre-service 
teachers used the expressions of worry, inadequacy, bullshit and excitement in the metaphors they used regarding 
impromptu speaking skills. In the current study, it was also revealed that only one pre-service teacher did not obey the 
rules of courtesy at the beginning of his speech due to the tension he/she experienced with his/her friend.  

It was revealed that some pre-service teachers gave high scores to their close friends during the peer evaluation phase. 
In studies conducted with university students (Dundar, 2016; Gurbuzoglu-Yalmanci, 2016; Hasirci, 2018; Izgar & 
Akturk, 2018; Sarpkaya-Aktas, 2017), it was revealed that students did not trust their peers' evaluation. In the study by 
Cheng & Warren (2005), it was determined that university students studying in the engineering department did not 
rely on their own language competences while evaluating their friends during their oral presentations and did not 
make an objective assessment because they did not have a command of these competences. Similarly, the reason why 
peers could not evaluate the pre-service teachers objectively can be because they are attending a numerical department 
at university, they do not have full competence of speaking skills and they use speaking less than students attending 
literacy departments of universities.  

Conclusion 

In this study, it was revealed that the pre-service teachers think that they are inadequate in impromptu speaking such 
as not being able to control the breath, lowering the voice, and using local dialects. However, it was observed that they 
were adequate in most of the impromptu speaking criteria for their peers and instructors. While the pre-service 
teachers were seen as adequate by their peers in terms of effective use of body language, pronunciation, stressing and 
pausing properly in impromptu speaking; some behaviors like eye contact, pausing properly and speaking without 
word repetition were not considered adequate enough according to the instructor. 

Recommendations 

In light of the results of the current study, action research-based studies can be carried out for the development of each 
topic (use of voice, articulation/diction, body language, and communication) related to the impromptu speaking skills 
of pre-service teachers in future. It may be suggested that instructors who are the main actors in preparing students for 
impromptu speech can conduct activities to allow pre-service teachers to use peer evaluation and self-evaluation more 
frequently during their undergraduate education. In addition, pre-service teachers should be encouraged by instructors 
to behave objectively in peer evaluation and to consider their own competencies more realistically in self-evaluation, 
and the necessary trainings about evaluation should be given in pre-service and in-service processes.  

Limitations 

The limitation of the study is that only qualitative approach and observations were used. Therefore, the topics such as 
pre-service teachers’ opinions and subjects about the number of the words that they used, their speed of the speaking 
etc. could not be studied via quantitative methods.   
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