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Abstract: This study aims to investigate the perceptions of Generation Z students about ideal learning after the pandemic in 
Indonesia. This research uses a qualitative design with a phenomenological approach. There were 30 students from 6 different 
campuses in Serang City, Banten, Indonesia, who used a purposive sampling technique as research participants. Data collection was 
carried out using semi-structured interviews, which were then analyzed using thematic analysis techniques. The findings of this 
study state that there are four main themes regarding ideal post-pandemic learning, namely: (a) learning that is not monotonous, (b) 
equal portions of theory and practice, (c) ideal learning managed by an ideal lecturer, and (d) the need for the application of blended 
learning. This research contributes to the current literature on designing ideal learning on campus after the COVID-19 pandemic. 
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Introduction 

The world of global education is facing tough challenges with various problems, called the world of VUCA. Of course, 
this cannot be separated from the fact that the world is experiencing shifts and changes, leading to volatility, 
uncertainty, complexity, and ambiguity (Akinoso, 2015). In other words, today’s world has experienced rapid and 
chaotic changes, a lack of standards, and the fact that what is being done now is out of date (Nowacka & Rzemieniak, 
2022). Living in a “VUCA world” makes students confront various contradictions about their gender, friendship, 
religious beliefs, eating patterns, and other activities (Kukreja, 2019). 

On the other hand, VUCA World calls for innovative strategies and processes that can be used to address specific 
situations. Using the right system, the world of VUCA can be an opportunity for everyone to learn and develop agile and 
flexible strategies (Canzittu, 2022; Hadar et al., 2020; Salakhova et al., 2021). This is based on the fact that there is no 
predictability for every problem that may arise. It becomes necessary to plan for every trouble that may occur. From 
several kinds of literature, VUCA assesses and provides changes in general situations and events that are entirely 
unpredictable (LeBlanc, 2018; Pultoo & Oojorah, 2020; Rodionov et al., 2021; Vedhathiri, 2018). 

One form of the VUCA world phenomenon is the arrival of the COVID-19 virus, which drastically changed the face of the 
world. The virus forced everyone to limit their interactions and get used to learning online (Daniel, 2021; Rauf et al., 
2021; Wilson et al., 2021). These conditions, of course, make the world of education must change the learning system 
quickly and precisely. As a result, many countries have suspended face-to-face teaching, and traditional classes have 
been replaced with books and materials taken from schools (Azhari & Fajri, 2022; Huck & Zhang, 2021; Pokhrel & 
Chhetri, 2021). With the existence of COVID-19, various e-learning platforms have emerged and are busy for being 
overly used, various e-learning platform such as Google Classroom, Zoom, and etc., have emerged and are busy for 
being overly used. In fact, in some cases, national television shows or social media platforms are also used for education 
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(Gonzalez et al., 2020). 

The use of technology to replace face-to-face learning is certainly not an obstacle for generation Z. This generation has 
the largest population, reaching more than 2 billion people worldwide who are entering the world of work and 
campuses (Green & McCann, 2021). Other references state that generation Z is one of the first digital natives to be 
raised in technology that has global, social, and visual tendencies. They prefer and consume products through e-
shopping channels because it is more convenient and efficient. These habits are influenced by the fact that generation Z 
was born in the decade when the World Wide Web had four main characteristics, namely: (a) a focus on innovation, (b) 
an emphasis on convenience, (c) a desire for security, and (d) a preference for escapes that can affect their e-shopping 
behaviour emerge (Giray, 2022; Nguyen et al., 2022). 

Generation Z, or centennials, are often characterized as lazy and dependent on technology (Miller & Mills, 2019; Mosca 
et al., 2019). Experts are still debating the first point until now, but the last point is very appropriate. There is no doubt 
that the centennial generation is very dependent on the technology used to obtain information, communicate with 
colleagues, exchange ideas, and share knowledge and insights (Housand, 2018). In other words, they portray 
themselves as trustworthy, wise, kind, open-minded and responsible individuals. In several studies, generation Z tends 
to be pragmatic, sceptical, open-minded, independent, multi-tasking, and iconoclastic (Giray, 2022). However, this 
generation is straightforward in expressing who they are, who they want to be, and how they want others to see and 
position them (Buzzetto-Hollywood & Alade, 2018). 

In practice, these changes cause various problems in learning. Robinson et al. (2023) present evidence that many 
educators experience stress related to their personal and professional roles, concerns about students' academic 
achievement, and frustration with the administration and other institutional entities hampered due to COVID-19 safety 
concerns. This condition can lead to teacher shortages, a decline in teachers’ mental health, and ultimately poorer 
student outcomes. 

Equally important is the increasing use of online learning applications around the world. During a pandemic, this 
application was beneficial in the teaching and learning process between lecturers and students. Overall, there is an 
increasing trend that influences the use of online meeting applications in solving learning problems in the future 
(Mesterjon et al., 2022; Pratama et al., 2020). The problem lies in the ability and readiness of the teachers, who still 
need to improve themselves in using the application. In Indonesia, most teachers are not ready to implement online 
learning policies because they need to be more familiar with these digital products (Andarwulan et al., 2021). 

Another thing that stands out in the learning system during the pandemic is inequality in education due to the digital 
divide. This has significantly impacted middle- and low-income countries and has even been experienced by several 
developed countries (Vijayan, 2021). Other studies state that the main factors of learning problems during the 
pandemic are a poor internet connection, decreased student learning motivation, and parents' difficulty creating a 
conducive learning environment (Aytac, 2021). Studies confirm a negative impact on society due to the lack of 
adaptability to this process. 

Several previous studies reviewed the perspectives of Gen Z students on learning during the COVID-19 pandemic. 
Coman et al. (2020) explained that higher education institutions in Romania were not ready to implement an online 
learning system. Other studies have also found the same fact that students and teachers tend to perceive online 
learning as not more effective than face-to-face (Ntshwarang et al., 2021). Students perceive online learning as a tool to 
support regular learning and not a substitute for standard learning models (Garg, 2020; Irawaty et al., 2022). There is a 
reluctance among students to use online education mode because they feel less productive in developing their 
knowledge and skills (Ozfidan et al., 2021). A few researchers still focus on learning Generation Z in the post-pandemic 
period from a student perspective because students are one of the elements in higher education that must be involved 
in the design of ideal learning. Therefore, the formulation of the problem in this research is: What is the perspective of 
students as generation Z regarding ideal learning in the current post-pandemic era? 

Literature Review 

Gen Z  

Generation Z has the same meaning as several other terms, namely next-gen, net gene, born-digital, tech gene, wifi gene, 
the sharing generation, digital natives, post gene, plurals, scenesters, and zeds. And the age that's “all technology all the 
time,” (Turner, 2015). In general, generation Z is a generation that was born together with the internet era, which is 
developing very advanced with various offers for easy access to human life (Khan & Bansal, 2018). This generation is 
also characterized by multiple phenomena, such as the booming number of iTunes music application users, 1 billion 
Facebook users, 5.1 billion information seekers on Google, and 4 billion YouTube viewers (Schwieger & Ladwig, 2018). 

Experts assess several positive characteristics of generation Z. This generation has access to information, global 
lifestyle references, and a social environment that influences their views on political and social issues (Twenge, 2017). 
Furthermore, this group is highly independent, easily connected to various communication networks, and values truth 
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and authenticity (Francis & Hoefl, 2018). However, generation Z is also very proficient and close to digital products, so 
under certain conditions, they will feel very dependent on them. 

In education, generation Z is described as a generation that is indifferent to education, especially at the higher 
education level. Compared to the previous generation, generation Z is less committed to considering a higher degree 
(Sparks & Honey, n.d.). They are aware of the rising cost of higher education and are less willing to spend money on 
something they believe will not lead them to a successful future (Nauman, 2021). In addition, Pousson and Myers 
(2018) claims that Generation Z prefers to learn independently at their own pace without being regulated by others. 

Ideal Teaching 

Ideal teaching refers to quality teaching, which means everything is excellent or perfect. Carter et al. (2021) define 
quality as an activity that meets, exceeds, and satisfies the needs and expectations of customers/students, recognizing 
that these needs will change from time to time. Despite the prevalence of this concept in education, the meaning of 
'quality 'still needs to be clarified, and no definition can fully complement it (Jusoh & Mlibari, 2018). On the other hand, 
quality teaching has been carefully defined and understood to be context dependent and influenced by various 
exogenous factors. According to Crebbin (2004) , the term debate that focuses on the context of quality teaching is how 
to present a variety of potential meanings, both in the form of definitions and practices that are not independent of the 
social, cultural, historical, and power contexts in which they have been formed. 

For generation Z, the main characteristic of learning tends to be independent learning. From internet searches and e-
books to digital apps, YouTube, wikis, and virtual assistants, college students have devised their methods for finding 
answers (Mosca et al., 2019). For this reason, Mosca et al., (2019) suggested that educators should strengthen critical 
thinking skills and modify their instructional approaches to maximize student engagement. Chicca and Shellenbarger 
(2018) recommend that educators focus more on self-directed, individual, or project-based learning. 

Learning in Pandemic and Post-Pandemic Periods 

As the impact of COVID-19 spreads, higher education institutions worldwide have been encouraged to experiment with 
e-learning as traditional classroom-based learning is no longer possible (Demuyakor, 2020; Ratten, 2020). COVID-19 
has resulted in significant disruptions in the education system, so face-to-face learning is no longer viable, which is still 
understood mainly due to the severity of its impact (Bryson & Andres, 2020; Crawford et al., 2020). Therefore, the 
learning system during the pandemic was directed to online learning by eliminating direct interaction. 

Several affected stakeholders, such as the government, academic staff, students, and parents, are concerned that the 
shift from classroom-based to online learning will produce the desired results (Mseleku, 2020). This means that most 
people still question the quality of online learning. Even though it was anticipated that online learning would be more 
widespread, there were still opportunities for innovation in the higher education sector during the pandemic 
(Addimando et al., 2021). 

Even though the pandemic has ended, several countries are still implementing online learning systems. This is done 
because many cases of COVID-19 still need to disappear entirely. However, online learning also still needs to overcome 
many obstacles. For developed countries, online learning by utilizing technology may be exemplary. Conversely, this 
condition creates new and complex problems for producing and developing countries. Owenvbuigie and Egbri (2021) 
states that the learning process using applications such as Moodle, online collaboration, and crowdsourcing is still 
deficient under the same conditions. 

Methodology 

Research Design 

As previously described, the purpose of this study was to investigate the perceptions of Generation Z students about 
ideal learning after the COVID-19 pandemic. From this perception, researchers can collect important information 
related to the views of generation Z students in viewing ideal learning to be applied in the post-pandemic era as it is 
today. Qualitative research with a phenomenological design was used in this study. Phenomenology aims to understand 
the meaning attached to people's experiences with a focus on investigating the inner world, such as what a person sees, 
feels, and thinks (Creswell, 2009; Minichiello & Kottler, 2010; Van-Manen, 2007). 

Research Site and Participants 

There were 30 students from the Faculty of Islamic Economics and Business, State Islamic University of Sultan Maulana 
Hasanuddin Banten, Indonesia, were involved in this study. The determination of all participants was carried out using 
a purposive sampling technique. This participant determination technique uses several considerations to suit the 
theme and research objectives (Teddlie & Yu, 2007). Several references in selecting the participants of this study were: 
(a) final year students or currently preparing their final assignment, (b) having a minimum Grade Point Average (GPA) 
of 3.5, (c) actively participating in student or youth organizations, and (d) Have at least two social media accounts.  
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Data Collection 

For data collection, the researcher used semi-structured interviews to explore the perceptions of gen Z students. This 
type of interview is flexible because it is not fixated on interview guidelines prepared by the researcher. Researchers 
can add questions during the interview to obtain further information or clarification (Balta et al., 2016; Kvale & 
Brinkman, 2009; Ruslin et al., 2022). The questions in this interview referred to two aspects, namely, the personal 
information of the participants and the perceptions of generation Z students about ideal learning in the post-pandemic 
era.  

Data Analysis 

After the data was collected using semi-structured interviews, the data were analyzed using thematic analysis 
techniques. In general, thematic analysis is a technique for analyzing qualitative data that requires searching the entire 
data set to identify, analyze, and report recurring patterns (Taylor et al., 2012). Many researchers use this analytical 
technique specifically for qualitative research with ethnographic and phenomenological designs (Aronson, 1995; Joffe, 
2011). According to the presentation of Braun and Clarke (2006), there are several stages in this thematic analysis 
technique, namely: (a) recognizing data, (b) generalizing the code, (c) searching for themes, (d) reviewing themes, (e) 
defining and naming themes, and (f) make a report. 

Trustworthiness 

In qualitative studies, the important thing that researchers must consider is increasing the research's validity. In this 
study, researchers carried out member checking and peer review to improve the quality of research findings. Member 
checking is an activity that involves research participants being directly involved in reviewing the authenticity of 
conclusions. In other words, participants checked the research draft to see if authentic representations had been made 
that matched what they had said during the interview (Candela, 2019; Harper & Cole, 2012; Lincoln et al., 1985).  

In addition to member checking, researchers also carry out peer review activities to increase the validity of research 
findings. Researchers conduct peer review activities by checking and examining the results of research findings carried 
out by other research team members (Ragone et al., 2011). In other words, the data that has been collected is submitted 
to other researchers to be re-examined by providing essential points as input (Hirschauer, 2010; Mendelsohn, 1977; 
Smith, 2006). This study's peer review process involved two lecturers outside the research team providing input, 
suggestions and criticisms. With this review from colleagues, the quality of qualitative research findings is expected to 
increase their validity. 

Results 

Based on the results of the interview analysis, four main themes represent students' perceptions of generation Z in 
viewing ideal learning in the post-COVID-19 era, namely: (a) learning that is not monotonous, (b) portions of theory 
and practice the same size, (c) ideal learning is managed by an ideal lecturer, and (d) the need for the application of 
blended learning. 

Theme 1: Unobtrusive and Interesting Learning 

The first theme in students' perceptions of ideal learning is learning that is not monotonous, fun, and not rigid. For 
them, ideal learning is relaxed but still severe learning in studying the material. With relaxed knowledge, generation Z 
students feel not forced and are willing to take part in knowing without coercion. That is, everyday situations can 
encourage generation Z student awareness to be active and involved in learning. The following is an excerpt of 
interviews from students who support this statement. 

Ideal learning seems flexible, so it does not make students depressed. In a relaxed atmosphere, I find it easier to 
understand the material (Participant 7) 

In my opinion, ideal learning is like having discussions or working on learning projects in a relaxed and fun way 
but still serious about learning the material (Participant 5) 

A pleasant learning atmosphere can have a positive impact on students. Besides being able to improve learning 
outcomes, a good learning atmosphere is also able to generate motivation for students. With this increased motivation, 
students can focus on lecture material with a relatively long focus. That is, fun learning can be a strategy for paying 
attention to the attention span of Gen Z students which is known to be very short, no more than five minutes. Here are 
some interview excerpts that support this. 

In my view, ideal learning is a learning process in a relaxed classroom and provides motivation other than 
learning motivation (Participant 17) 

Studying in a pleasant situation gives me many benefits, especially in increasing motivation (Participant 10) 
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I am a person who needs help to focus while studying. Therefore, ideal learning is to help me stay focused on the 
course material (Participant 22). 

Theme 2: Ideal Teacher 

Another interesting finding about student perceptions of generation Z in viewing ideal learning is the presence of ideal 
lecturers in class. According to them, ideal learning also grows and emerges from the nature of a perfect lecturer. 
Besides conveying material well, the ideal lecturer also gives a good impression and image. The ideal lecturer is usually 
always friendly, friendly, full of humour, smiles, and guides his students. Here are some examples of interview excerpts 
that state this. 

Ideal lecturers and ideal learning are two interrelated things. Only ideal lecturers can create ideal learning in 
class (Participant 1) 

The ideal learning is always related to the ideal lecturer. Usually, the ideal lecturer that students like is friendly 
and humorous (Participant 11) 

Based on my experience, ideal learning is also determined by ideal lecturers. For me, the ideal lecturer is not only 
able to deliver lecture material but also guide students (Participant 16) 

The ideal lecturer and ideal learning are two interrelated things. Only ideal lecturers can create ideal learning in 
class (Participant 3) 

The ideal lecturer usually has the skills to convey lecture material effectively and efficiently. Considering that 
Generation Z likes technology products, the ideal lecturer usually can use technology in learning. The traditional 
learning system is no longer of interest to students. Therefore, ideal learning can be formed if the ideal lecturer can 
apply various technological products during the learning process. The following are two excerpts from student 
interviews that support this statement. 

The best learning is using social media such as Instagram, Youtube, Facebook, and others. Throughout my 
experience, only some lecturers apply it. For me, they are the ideal lecturers (Participant 19). 

The best learning is using social media such as Instagram, Youtube, Facebook, and others. Throughout my 
experience, only some lecturers apply it. For me, they are the ideal lecturers (Participant 11). 

Theme 3: Equal Portions of Theory and Practice 

Third, other findings state that ideal learning always pays attention to a balanced portion between the presentation of 
theory and practice. Based on the expectations of generation Z students, ideal learning is defined as a learning process 
that provides equal portions between theory and practice. Every campus must implement this system because students 
realize that both have an essential role, and they must master it. Below are some excerpts from interviews related to 
this point. 

Ideal learning, in my opinion, is the provision of materials and practices that are the same size (Participant 18). 

In my opinion, ideal learning is not a lot of theory (Participant 9). 

It is better for learning on campus to reduce the theory portion and increase the practice portion. I will 
understand lecture material more quickly if it is practised in class (Participant 3) 

Theme 4: Application of Blended Learning 

Finally, generation Z ‘s perception of the nature of ideal learning is the application of hybrid learning or blended 
learning. According to their perspective, ideal learning must be adapted to conditions, changing times, and 
technological advances. Generation Z's combination of learning using technology and face-to-face systems is just as 
important. In the current global era, they still consider the face-to-face learning system important because if they only 
rely on online learning, it will raise problems that are not simple. This is reasonable because many disturbances can 
arise when relying only on the online system, such as unstable signals, power outages, etc. The following are excerpts 
from interviews that state these findings. 

In my opinion, a combination of online and offline is the ideal and best learning (Participant 20) 

Ideal learning should use online learning, which is occasionally also carried out face-to-face in class (Participant 
14) 

The ideal learning is still implementing face-to-face meetings. Furthermore, eliminating offline classes in today's 
digital era does not seem right. I feel face-to-face is still important (Participant 19) 

Another thing that looks for themes in the application of blended learning systems is the effectiveness of using 
technological tools and learning applications. For generation Z students, learning in blended mode combines more than 
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just online and face-to-face learning. In face-to-face learning, students also expect to use various learning resources 
related to technology products. This generation likes face-to-face learning that uses a lot of social media, applications, 
and other technology products as learning resources. The following are two excerpts from the interview that support 
the explanation above. 

Learning is ideal for me now if lecturers use Youtube, Instagram, and Facebook in learning. When learning to 
write paragraphs, the lecturer asked us to write and post them on Instagram, accompanied by a photo or video. 
For me, this is very fun (Participant 27). 

Ideal learning should use an application that can help me understand lecture material (Participant 2). 

Discussion 

This research seeks to explore students' perspectives as generation Z in viewing ideal learning in the post-pandemic 
period. Based on the results of the interview analysis, generation Z students consider that ideal teaching includes 
several main themes. Some of the main themes are: (a) ideal learning is learning that is interesting & not boring, (b) 
related to ideal lecturers, (c) equal portions between practice & theory, and (d) application of blended learning. 

Learning that is interesting and not boring is closely related to learning that is liked by generation Z. This condition is 
commonly understood because, in essence, students' learning styles differ from one another. This is in line with the 
study put forward by Cameron and Pagnattaro (2017), which claims that learning styles consist of types, namely (a) 
visual learning styles, (b) auditory, and (c) kinesthetic. Two other studies state that generation Z is very interested in 
kinesthetic learning styles, so applied learning must actively involve students (Kharb et al., 2013; Payaprom & 
Payaprom, 2020). Kinesthetic learners will learn superlatively by doing, experiencing, moving, and handling. They 
prefer hands-on activities (Jamie & Karen, 2014). It has been reported that Gen Z also tends toward active learning 
(Thinnukool & Kongchouy, 2017) and learning by doing (Barnes & Noble College, 2018; Puiu, 2017). In addition, 
students from generation Z tend to learn practical knowledge to apply for jobs or businesses in the future (Nicholas, 
2008). This will link more preferences towards kinesthetic learning among university students.  

Other findings indicate that the ideal learning for generation Z is always identical to the ideal teacher. For students, the 
ideal teacher can create a learning environment that can motivate them to learn. Qualification as an ideal teacher is a 
characteristic measured based on specific standards made locally, both schools, campuses, and nationally (Sezer, 2018). 
Besides requiring academic qualifications, a teacher must also have other aspects to fulfil the requirements of an ideal 
lecturer (Asad & Bin Hassan, 2013). 

Previous studies have determined various criteria for ideal teachers ranging from the characteristics of the teachers to 
their attitude towards achievement and motivating their students (Omar et al., 2014). On the other hand, there are 
several attributes inherent in an ideal lecturer, such as (a) professionalism, (b) personal, (c) social, (d) leadership 
attributes, and (e) classroom interaction attributes (Okoro & Chukwudi, 2011). Characteristics of an ideal teacher that 
are not far from the previous description are (a) professional role or responsibility, (b) professional values, (c) 
professional characteristics, (d) ethical principles, and (e) social responsibility (Tunca et al., 2015). Other literature also 
describes several criteria for the ideal teacher are similar. Substance knowledge, pedagogical expertise, work-life skills, 
and developmental abilities are mandatory identities that must be possessed by ideal teachers (Määttä et al., 2015). 

In the view of generation Z students, the ideal teaching attribute is related to the teacher's ability to interact with and 
serve students. One of the ideal teaching characteristics that is close to student interactions is personal character. This 
character is divided into several sub-characters, namely being neat, social, enthusiastic, humorous, well-disciplined, 
smiling, sincere, not being selfish, doing self-evaluation, being unique, and being courageous (Tunca et al., 2015). As 
reported by several studies, students from digital natives and generation Z like teachers who act as friends, do not keep 
a distance and have good humour skills. In other references, the attributes of an ideal teacher are separated into two 
main parts, namely personal qualities and professional competencies related to teaching and areas of expertise. The 
sub-attribute that digital natives and generation Z students like is teaching using modern methods and avoiding 
traditional learning methods (Ates & Kadioglu, 2017). This sub-attribute is found in professional competencies related 
to teaching and areas of expertise. Students in Generation Z like learning models with exciting presentations, 
presenting subject matter through audio and video, and working in teams. This is related to student expectations of 
ideal learning described previously. 

Other studies have found empirical evidence that there are two other ideal teaching attributes: the ability to master a 
particular field and the role of a reformer (Määttä et al., 2015). An ideal teacher must continuously update his abilities 
along with the times. Thus, the absolute thing that lecturers and teachers must upgrade is their knowledge and skills 
regarding technology and its products which have become part of the learning process. As reformers, teachers must 
continue to make changes by creating various innovations in learning so that students are motivated to develop. Still 
related to the ideal teacher's attributes, other studies claim that the ideal teacher is related to the ability to manage 
classes and interact with students. Student-centeredness is an attribute that must be possessed by ideal lecturers such 
as the ability to attract students' attention, handle student problems, and provide individual assistance (Kozikoglu, 
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2017). In addition, innovation is also one of the attributes of an ideal lecturer because a teacher is always open to 
technological developments and the progress of the times and can continuously improve his quality. 

Finally, the ideal teacher/lecturer must possess the ability to master technology (Kildan et al., 2013). Lecturers, mainly 
from the digital immigrant generation, must strive to improve their skills in using technological devices. It is intended 
that the learning process can be understood by students who like technological devices in the learning process. In 
addition, given that their attention span (generation Z) is only eight seconds, teachers/lecturers must be competent in 
managing learning. Generation Z is a collection of students taught in class by Baby Boomers (and other generations) 
with very different life experiences (Worley, 2011). 

Another perspective of the Z generation regarding ideal learning is balanced learning providing a portion of theory and 
practice. In other words, this generation does not like things that are not practical. This has been reviewed on the 
negative characteristics in the previous section. In addition, generation Z students tend to learn practical knowledge to 
apply for jobs or businesses in the future (Nicholas, 2008). They like learning directly from practice in the real world 
because giving too much theory decreases learning motivation. 

Finally, generation Z students consider that ideal learning is learning that applies blended learning. Interestingly, even 
though Generation Z is identical with technology, they still need to thoroughly agree with online systems' use in 
learning. They still believe the face-to-face system benefits learning activities, especially in-class interactions, which 
they want. 

The findings of this study are in line with previous findings, which found empirical facts that blended learning can 
result in increased student success and satisfaction as well as an increased sense of student community compared to 
face-to-face learning only (Dziuban et al., 2018). Other studies have explored the relationship between online and face-
to-face teaching. The results show that the quality of learning is closely related to their perception of their learning 
experience. Furthermore, the study suggests that blended learning that integrates e-learning and face-to-face 
instruction in class is helpful in increasing student knowledge in general (Zhang & Zhu, 2017). 

In addition, online learning activities must be carried out to reduce boredom and distraction caused by other factors on 
campus. Becker et al. (2017) identified blended learning design as one of the short-term forces driving the use of 
technology in higher education in the next 1 to 2 years. Furthermore, the role of hybrid learning for generation Z was 
also stated by Dziuban et al. (2018), who claim that blended learning is a form of foreshadowing of substantial change 
in higher education, schools, and industrial training. This is based on the flexibility factor of blended learning, which 
allows us to maximize many positive educational functions. 

Conclusion 

The presence of generation Z students as campus residents currently needs serious attention from stakeholders, 
teachers, staff, and education observers. This study aims to obtain an overall picture of the expectations of generation Z 
students in viewing ideal learning in the era of the industrial revolution 4.0. The study results show that generation Z 
students expect several points they define as ideal learning in the post-pandemic era. Four main themes fall under ideal 
learning for generation Z students, namely: (a) a fun learning environment, (b) applying equality between theory and 
practice, (c) ideal learning identical to ideal lecturers, and (d) the need to apply blended learning. With this research, it 
is hoped that it can become a reference source in designing ideal learning in the post-pandemic era for lecturers. In 
other words, these findings have filled a gap in the current literature regarding the need for studies involving students 
in examining ideal learning in the post-pandemic era. This student perspective can be the basis for lecturers, 
practitioners, and institutions to implement excellent learning policies in tertiary institutions. 

Recommendations 

For further research, the authors suggest that researchers explore more deeply about learning for generations Z and 
Alpha to find common ground between the needs of students and lecturers. With this kind of research, learning in 
tertiary institutions that prioritize aspects of learner autonomy can be maximally applied. Furthermore, researchers 
can also direct their focus on Research & Development (R & D) designs. This research needs to be carried out in the 
future to produce learning products in the form of models and learning tools. For higher education institutions and the 
government, researchers recommend that the process of determining educational policy should involve students as an 
essential element of education who also need to “hear” what their expectations are related to ideal learning for 
themselves. In addition, this study also recommends that lecturers and practitioners recognize the characteristics of 
students (gen Z). Recognizing the character and learning style allows the teacher to choose the ideal learning method 
easily. Selecting appropriate and ideal learning methods will encourage increased motivation and student learning 
outcomes. 

Limitations 

From this description, the researcher concludes that there are still some important notes and limitations in this study. 
Research participants from one campus were considered unable to fully represent the perceptions of generation Z 
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students as a whole. However, in essence, qualitative research is not directed at making generalizations. This 
phenomenological study wants to reveal the veil of the phenomenon of human life comprehensively and profoundly. 
Based on these limitations, the researcher recommends that future studies raise similar themes by involving 
participants from other campuses. In addition, further research can involve lecturers as a form of feedback from the 
findings of this study. With the perceptions of students and lecturers, it is possible for lecturers and higher education 
institutions to design ideal learning designs in the future.  
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